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CHAPI'ER

I

INTRODUCTION
Student revol ts in the United States of America during the nineteen
sixties and early seventies , prompted researchers to study the characteristics , causes and effects of student dissent .

Researchers have i denti fied

at least one cause of those students ' dissatisfaction, i . e . their concern
about the

way

colleges and universit ies were governed . l

Moreover , their

finclings also substantiated that , at least a partial relationship existed
between student revolt and political decisions made by the United States
of America Government regarding the Vietnam war , and the status of blacks
and other minorities in American society .

However , issues leading to

student unrest in various university campuses were numerous and varied .
American people were dismayed over student violence and behavior .
The crises took the Congress of the United States and the Courts to task
and alarmed the President .

In an attempt to discredit student confrontation ,

then- President Nixon declared on a national television network , that
some colleges and university adm1n1strators were very liberal when
reacting to student protest , in their non- negotiable demands .

He stated

that many students "may have some of (their) demands met by a permissive
university . 11 2 Democracy , he asserted , has its own restraint ; that is
for the preservation of liberty .

1Alan E. Bayer and Alexander W. Austin, ''Violence and Disruption
on the U.S. Campus ," F.ducational Record 50 , Fall , 1969 , pp . 337- 343 .
t

2Milton C. Currmings , Jr . and David Wise , Democracy Under Pressure :
An Introduction to the American Political System. New York : Harcourt
Brace Jovanovich, Inc . 1971, p . 122 .

2

Nixon declared that :
lb those intoxicated with the romance of violent
revolution, the continuing revolution of democracy
may seem unexciting. But no system ... has ever
' turned on ' man ' s energies , his imagination , his
unfettered creativity the way the ideal of freedom
has . 3
The President ' s reaction to the student unrest led to congressional
investigation of the causes of student violence in American university
campuses .

During this period the congress hurriedly passed ten laws

which contextually overlapped . 4 These laws attempted to sanction rebelling students ' behavior and take away federal aid from those students
involved in disruptive demonstrations .

Ntrrnerous incidents which followed

student protests and demonstrations highlighted a chivalrous political
nature and influence of the American universities . 5
Although student protests in the U.S. captured Americans ' attention
in the sixties, they are not unique in the world.

Unrest in Iran , for

example , played a major role in the overthrow of the

Shah in

1979 .

But the

U.S. protests did stimulate considerable research and analyses .
On the continent of Africa, student protest behaviors and student

union political activities were ubiquitous even before any black African
country gained independence .

African history books have full accounts

of African students ' intolerance of the colonial masters , but little

3Ibid.

4Toid.
5sarbara Noel and Alan Fontana, "The University as a System with
Competing Constituencies ," Journal of Conflict Resolution 18: 4,
December, 1974 , p. 595 .

3
attitudinal research had been conducted on the impact of these students '
protest behaviors .
While a number of studies have provided implications of .American
student activism, African students ' political activities , 1n general ,
have remained practically unexplored .
activists, i. e . the central focus here .

This is factual regarding Nigerian
Through protests several Nigerian

university students have lost their lives .

These catastrophic 1ncidents

have not led to any meaningful research on the protest behaviors of
Nigerian students .

This study, therefore , is of an exploratory nature

with the 1ntent to analyze the social and psychological aspects of student
dissent in Nigerian universities and the ability of university administrators to resolve those conflicts .
The Background
The role of Nigerian universities has been to educate a select group
of 1ndividuals who were to be inculcated into the elitist class .

Such

individuals were to accept elitist indoctrination, and the question of
radicalism was unimaginable .

In agreement with this notion, two British

authors who had taught in Nigeria for several years noted that this
indoctrination was necessary , s1nce ,
It is the educated elite and not traditional or
economic elites , ... (that) succeeded to the
control of the institutions of state which have
themselves become of greater significance in setting the main patterns of continuity and change in
the post- colonial society . 6
I

6pau1 Beckett and James O' Connell , A Study of University Student:
Education and Power in Nigeria . London : Hodder and Stonghton, 1977, p . 7.

4
Ironically , the authors maintained that those thoroughly ingrained
in the fabric of Europeanism and the:lr culture , were those who took

over the governing of the country . 7 One would be led to conclude that
a primary deliberate effort of colonial masters was to perpetuate
European culture

m Nigeria .

As a result European culture was strengthened

and African culture in policy determination weakened .
When the first university was established :in 1948, its clients
were mature individuals .

These students were provided with all amenities

necessary for a good European Education .

They paid only m:in1rnal tuition

and boaro. fees , but their clothes , including beddings were laundered at
government expense .
After independence, the number of universities steadily increased
and younger students were admitted to classes and were equally provided
similar opportunities as their predecessors . The number entering the
university during the colonial and early post- colonial period was
strictly limited .

In 1978, for example , the ntnnber of students in

Nigerian universities was predicted to reach an all t1me level of 49, 000 . 8
These students also wanted to be accorded. equal amenities and special
privileges which their predecessors had enjoyed .

However , an increase from

four to thirteen universities , which was coupled with the unprecedented
rate of inflation and a shortage of living acccmnodations in universities ,
impacted upon the government ' s decision to abandon some earlier amenities .
These were main factors believed to have promulgated the 1978 student crisis .

7Toid.

I

8au.1etin of the National University Gomnission, 1:4, OctoberDecember 1977, pp . 2-15.

5
Student Activism
After Nigeria became independent in 1960, students ' political activities increased unprecedently .

Protests and demonstrations have been used

to express political participation in university and government decisions .
The first Nigerian student demonstration came only a few months
after Nigeria became mdependent .

The new independent country was to

sign a military defense pact with her so called colonial mother country the Great Britain.

Independence and defense pact signing were so closely

timed that , it was easy to believe them to be inseparable .

In otherwords ,

perhaps , it was a package deal for the attairnnent of independence .
Students at Ibadan, the only University College when :independence
was achieved, were cognizant of British intentions to establish and
perpetuate a nee- colonialist state .

Hence , they staged a student protest

and demonstration against that foreseen action . 9 Ibadan University

College is now the University of Ibadan, and it was affiliated with the
University of London .

To be more specific , the University of London was

directly responsible for administration, diploma issuance and partial
setting of degree examinations until the post independence era . Moreover,
syllabi and General Certificate of Education examinations (a requisite for
admission into
University .

any

West African university) were administered by London

Since the University College , Ibadan was regarded as a

college with limited authority and degree off erings student

with high

scholastic aptitude was admitted to the University of London for a post-

%:benezer Babatope , A Iecade of Student Power in Nigeria 1960- 1970 I .
Lagos , Nigeria: Metromedia Service , 1974 , p . 1.

6

graduate degree , usually leading to a doctorate .

According to Okafor ' s

account , it appeared that Nigerians were trained only as clerical officers ,
rather than as scientists or eng1neers . 10
Opposition to the Britain- Nigerian defense pact was wide spread .
Nigerian student organizations in Great Britain and Ireland , for instance ,
issued releases condemning the pact .

Those organizations , along with

other Nigerian students abroad, followed the National Union of Nigerian
Students ' lead .

This Union , a Nigerian based change agent , embarked

upon protest and demonstration at Lagos , the Federal government capital .
Its actions were planned so surresticiously that , even the night before the
demonstration, the President of the Nigerian student Union did not disclose
students ' intention to the University College Principal , during a ltmcheon .

Dr . Dike , the principal , was surprised that his students could have gone
to the nation ' s capital without informing hlm or hinting to

h1m

during

the ltmcheon he gave the student leaders the previous day , as a public
relations gesture .
With harsh corrrnents that came after the demonstration, the minister
of defense of tbe newly independent country bitterly denounced students '
protest behaviors .

The President of NUNS wrote back with anger stating that :

Your government cannot honestly plead for an atmosphere
of peace and tranquility, so long as its present contempt
for public opinion continues . Never in history have a
people been enslaved peacefully . Your government which
is bent on selling us to Great Britain, must be ready to
do it the hard wa:y and possibily execute the terms of the
Anglo-Nigerian Defense agreement over the dead bodies of
same of us .11

lONduka Okafor , The Development of Uro.'ve-rsities in Nigeria .
London : 'Ihe Camelot Press Ltd ., 1971, pp . 8]-86 .
11Ebenezer Babatope , A Decade of Student Power , p . 5.

7
The student union alleged that the defense pact was not in t he best
interest of Nigeria .

'Ihe union cited that the pact encompassed that :

a . a British soldier stationed in Nigeria who happens to
kill any Nigerian would go free , in so far as the
soldier is exonerated by a British superior officer

b.

British citizens can only carry guns and Nigerians are
not allowed to carry guns , unless permitted by the
governor general

c.

full exemption guarantee be granted to all British
soldiers of passport and ;imnigrati on formalities

d.

exemption from exchange regulations and absolute
freedom from custom duties and inspection at port
of entry .

e.

military equipment was to be allowed into the
country without query

.f .

All British servicemen vehicles were t1 be allowed
into the country without 1mport duties . 2

A few months after the first demonstration , the National Union
of igerian Students (NUNS) had the opportunity to stage another protest .
This time , the protest and demonstration resulted as a react i on to a
postcard message mailed to the 1961 student union president by an American
citizen , Marge Michelmore , a graduate of &11th College in Massachussetts .
Miss Michelmore was in 1961 assigned to Nigeria as one of the first group
of Peace Corp volunteers .

'Ihe postcard , in essence stated that the

writer did not understand the meaning of underdevelopment until she came
to Nigeria.

She stated that :

It is really a revelation and once we get over
the initial horrified shock, a very rewarding
experience . Everyone except us lives in the
streets , cooks in the street , sells in street
12Ibid.

8

and even goes to bathroom in the street . The
university is great fun as it is something to
be a foreign student anywey and especially to
to be the only white in an All-African university .
I just hope that they don ' t repeat last year ' s
Lumuba riots . Please write . We are exclusively
cut off from the rest of the worlct .13
The interpretation of this message once again induced a serious student
protest and demonstration.
crisis .

The protest force almost resulted into a

Miss Michelmore was smuggled out of the country by the

President of Nigeria in a pretentious inpersonation.
Student power was strengthened by press coverage both at home and
abroad, especially in America (North America) .

American citizens were

concerned and wrote to express disappointment of Michelmore ' s behavior .
They praised the students for their patriotic loyalty to their country .
In January 1970, NUNS initiated a third protest that reached a

crisis state .

The protest called for the "abrogation of the notorious

City and Guild Syllabus which they said was , in fact , not meant for
Nigerian students and could not satisfy the need of the country . 11 14
The students of the Yaba College of Technology barricaded their campus,
prevented workers from entering and cut telephone lines .

University

students who soon joined the protest made the protest a serious crisis .
Since these incidents , Nigerian students have had cause to engage
in numerous protests and demonstrations .

In most part , these protests

and demonstrations have been met with brutal confrontation fran police

13lbid ., pp . 29- 32.
l4Ibid . p . 45 . City and Guild Syllabus was meant for British students
but widely used in Nigerian technical schools for prepar.ing students for
external (London) examinations, just as the General Certificate of Education .
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As

a case in point , the 1978 student crisis sterned from the Nigerian

federal government educational policies . 'Ihe demonstration arose
from two basic contentions :
(a) Abolition of the Federal Government Scholarship :
Before the 1977/78 session , the federal government
had

always provided a large subsidy to the universities

to defray the costs of university education.

All

university students were charged a minimum tuition
and boarding fees of less than $450 a year .

At the same

time , the federal government awarded numerous scholarships
to deserving undergraduate and graduate students both at
home and abroad .

Since all students in the university were

thought to be deserving students , a large majority of them
were granted scholarships and aid .

In addition , states

awarded scholarships of their own .

At one time , the Western

state (now divided into three states , Oyo , Ogun and Ondo)
awarded a bursary of about $350 to all students from the state.
According to R.O. Onotoye, the former Nigerian ConsulGeneral in New York City , both state and federal government
awards overlapped .

It was possible for a single student to

be awarded federal and state government scholarships
concurTently and at the same time be given a federal overrnnent
loan . 15 As a result , the federal goverr:nnent decreed that
15R .O. Onotoye gave the above corrrnent during his visit to Texas
Southern University in May , 1978 ,

10

scholarships awards would be the prerogative of the states
and all scholarship monies were to be appropriated accordingly .
The states were to be responsible for issuing scholarship
awards , and have some plenary powers over the guidelines and
administration of scholarships .
(b)

Increased Tuition and Fees
The National Universities COTTrnission (the governing body
which regulated all Nigerian universities) referred to the
shortage of student and faculty acconmodations as "difficult
problem. 1116 As a result of the anticipated shortage of accorrmodations for the 1977/78 session, the corrrnission made provisions
for the accormnodation of seventy- five percent of the students
on campus and the remain1ng twenty- five percent (ma.inly second
year students) would have to cater for themselves .

Since a

Nigerian university degree programne runs for a three- year
period , freshmen and third year students would be accommodated
on campus .

lliis would mean that when a student is admitted

to any of the universities , he has two sessions to resirle on
campus , his first and third year . In the light of this
the universities were empowered to raise tuition ana fees .
These changes also directly affected all levels of Nigerian
education--primary through university level .

The 1978 student

16-rhe Bulletin of the National Universities Cornnission, p . 13.
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protests and demonstrations seemed to be geared toward
influencing a change in these decisions made by the
igerian government agency .

In view of these changes in the established procedures , the
National Union of Nigerian Students (NUNS) executive corrmittee met at
the University of Calabar campus on April 10 , 1978 .

At this emergency

meeting the student leaders decided to activate a demonstration throughout the nation .

In an effort to avert a possible student confrontation

at the University of Lagos , the Registrar and his deputy assistant tried
to negotiate with Segun Okeowo , the National President of NUNS .

The

national President declared before the press that "his union could not
negotiate unilaterally with the authorities of UNILAG (University of
Lagos) . " The decision reached at Calabar was "collective and national , "
he declared .17 The NUNS initial effort was to peacefully protest the
actions of the goverrnnent by boycotting classes on Monday , April 17 , 1978.
Student leaders at UNILAG warned that unless the government came to
concede with their denands , the students would continue with their boycott .
'!he NUNS spokeSJll9Jl "stressed that the action would be peaceful and warned
his colleagues against damaging any university property . 111 8
On

April 18, as early as 9 a .m., reported Quest , about 5000 students

marched toward the Dodan B:lrra.cks , the home of the Head of State and
Military Conmander .

According to press account , the students were armed

17 "Campus Wars : Students Rise in Prot~sts , " Quest 4, June 1978,

p . 108 .

18Toid .
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with "clubs , cudgels , stones , bottles and tear gas repellents . 11 19
some of the students were reported dressed in military uniforms .

The

demonstration which was essentially peaceful was halted by a police
superintendent who said that he has been ordered to halt student
demonstrations , whether peaceful or violent .

Toward mid-way to the

todan baITacks , violent confrontation erupted between students and police .
During the altercation , many students were injured, and one was kil l ed . 20

The news of the death of a student in UNILAG quickly spread to other
university campuses with different overtones .

At the Ahmadu Bellow

University (ABU ) , the news of the confrontation in Lagos sparked violent
confrontation between the students and university security officials .
The embroilment in ABU was contagious and was caused by the Registrar
who quickly called in the police and ma.de no effort to negotiate with
student leaders .

Police force was impotent in dealjng with the demonstra-

tion and was unable to contain the glowing force of students whose congrous
intent was to fight police brutality .

The aney was called in .

As the

anny moved in , the students fled into the neighboring Suma.ru village ,

but only to be trailed by the soldiers .

In the village , the soldiers

mishandled both the villagers and the students and searched from house
to house for fleeing students .

At the end of the confrontation, six

persons were dead , four students , one worker at the university and a

19Ibid.
20Toid .
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thirteen year- old boy .
'Ihe University of Ife branch of the NUNS also engaged 1n protest
confrontation with the police .
and many injured .

When all was over , one student was dead

Although, no student was killed at the Universities of

Calabar , I lorin nor Benin., the same incident repeated itself and left
several students injured and arTested .
different .

At Ibadan the story was a little

Students openly solicited public support and asked the public

to jo:in them 1n their crusade .

Market women, traders , elementary ,

secondary school students and teacher training college students joined
the protest march .

Women organizations warned that unless the government

took 1nrnediate action on student demands that they would march in protest
in the nude . 21

'Ihe NUNS issued a statement declaring that their demonstrations were
meant purposely to overhaul the nation ' s educational system and with "parti-

cular reference to (the) increase 1n fees , the t.miversal primary education
and the posting of soldiers to schools . 11 22 '!he students ' Union was
recalcitrantly against any solution that did not adequately take into
consideration the welfare of the students . 23
Although , at that time the federal government appointed a comnission
of inquiry into the causes of student unrest , the students still did not

yield to any solution .

In June , 1978, the NUNS declared seven days of

21 Ibid .
• II
22uabriel Ajayi , "University of Ibadan Shut Aga.in
,

Times , June 3, 1978, p. 1.
23Ibid.
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national mourning for their colleagues 11who became martyrs in their
educational reform crusade . 1124

On

the same day , students of the Ahmadu

Bello University called for the removal of their Vice-Chancellor and the
Registrar .

'Ihe Student Union claimed that it had lost confidence in their

administration because of the way they ineptly handled the student crisis .
Statement of the Problem
This researcher mvestigated attitudes of university administrators ,
selected students and professors toward student protest behaviors and
the perceived conflict management ability of Nigerian university
administrators .

Specifically , the study was geared to answer the following

questions :
(a) Is there any significant difference between the attitudes of
students, professors and university administrators toward Nigerian
student protest behaviors?
(b) Is there any significant differences between students , professors
and university administrators ' perceptions of democracy and how political
freedom should be expressed .
(c) Is there any significant difference between the perceptions of
students , administrators and professors toward the role of the university
administration .in mitigating student conflicts?
Hypotheses
In Nigerian society , both students and the general public look upon

the educated, especially the university educated elite for leadership and
direction.

As a result , it is feasible to , hypothesize that :

15
students will tend to agree with university professors and
administrators on matters of educational costs , academic
freedom, student protests , democratic process , conflict management in the university , and student participation in decisionmaking .
On the basis of the above general hypothesis and fonnulated problems ,

these hypotheses were designed to adequately test and limit the
parameter of this study .

This hypotheses were as follows :

Ho . 1 . There will be no significant differences in the mean scores
of professors , administrators or students as groups nor
between males and females in their attitudes toward
educational cost variables .
Ho . 2 . There will be no significant differences in the mean scores
of professors , administrators or students as groups nor
between males and females in the total sample in their
attitudes toward academic freedom .
Ho . 3. There will be no significant differences in the mean scores
of professors , administrators or students as groups nor
between males and females in the total sample in their
attitudes toward democratic process .
Ho . 4. There will be no significant differences in the mean scores
of professors , administrators or students as groups nor
between males and females in the total sample in their
attitudes toward student protest behaviors .
Ho . 5. There will be no significant differences in the mean scores
of professors , administrators or students as groups nor
between males and females in the total sample in their
I

perceptions toward conflict management .
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Ho . 6. There will be no significant differences in the mean
scores of professors , administrators or students as
groups nor between males and females in the total sample in
their attitudes toward student participation in decisionmaking.

Ho . 7. For each of the six areas A- F, there will be no significant
differences within the professor and administrator group by
sex, age group , length of service , education level nor
position title .
Ho . 8. For each of the six areas A- F, there will be no significant
differences within the student group by sex, age group ,
academic major, nor family income .

Significance of the Study
Studies which sought the causes of student dissent in the sixties in
America,frequently cited the intention of students to influence decisionmald.ng in their institutions .

Student participation in decision-making,

the war in Vietnam and the federal government ' s irresponsiveness ,
racial and social issues were some of the important issues that were
found to lead to student violence , protests and demonstrations .
The result of Noel and Fontana ' s study which showed that administrators
were more in favor of maintaining the status quo gave this writer insight
of what to include in the questionnaire on matters relating to administrator conflict management ability .
Furthermore, the assumption in government quarters that university

17
administrations are not doing enough to prevent student crisis also
strongly just ified this study . 25 Flacks ' study which followed the
revolt of the students of the University of Chicago 1n 1966 gave credence
to this present study , in that he found that student unrest may not have
been instigated by outside forces alone .

The present study also tried

to find out if inside and outside forces were capable of triggering
student violent protests in Nigerian universities .

It is important

that studies on student unrest take into consideration the internal
campus conditions which are likely forces triggering student protests . 26
There is a dearth of research in the area of student protest behaviors
in Africa .

Most of the literature available in this area were newspaper

and narrative accounts of panel hearings on student dissent .

Panel

hearing reports , however , were not available to persons not connected
with the government .

This research seemed to represent the first

descriptive study to be conducted on the protest behaviors of Nigerian
university students .

As

a result , it was intended to generate findings

which may lead to an understanding of attitudes toward student protest
behaviors and educational costs .

Educational costs were major issues

that led to the recent unrest in Nigerian universities .

Also , it was

expected that the findings of the study may :
(a) provide some plausible possibilities for the resolution of
student crisis ,
(b) enlighten university administrators of the potential impact

25Arthur Ezenekwe , "Awojobi Flares Up at Probe , " Nigerian Daily Times
June 10, 1978, p . 13 .
,
26ru.chard Flacks , 111I'he Liberated Generation : An Exploration of the
Roots of Student Protest , " Journal of Social Issues 23 , 1967, p . 73 .
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of their decisions :in administering the affairs of the university and
the microcosmic political nature of the universities and,
(c) Provide implications that may be useful to the Nigerian Universities
Comnission :in making decisions affecting the very existence of the
universities and in making recomrne1ida.tions to the board of governors
of various universities :in formulating policies relating to students '
rights and responsibilities .

Assumptions
Previous studies of American student protests and demonstrations
have suggested that:
1. Students would tend to be satisfied fallowed to participate
in decision- maldng process on matters relative to the governance of the

universities , government responsiveness and bridging corrmunication gap
between the youth and authority figures .
2. People like students are more likely to behave violently when
they feel they are "invariably trying to settle the numerous conflicts ,
hostilities and antagonisms which arose among them. 11 27 Student violence
1n

America resulted from university administration ineptness 1n dealing and

negotiating with students on their demands .

This, in effect , may also

apply to Nigerian students who may have deliberately sought recognition
of their grievances and wanted inclusion in the realm of administrative

271o7rme B. Iglitzin, "Violence and American Democracy, 11 Journal of
Social Issues 26, 1970, p. 166 .
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matters , especially on matters that concerned the future of their careers .

Limitation of the Study

In the classification of the population for this study , no recognition
was made of:
1. the place or university where professors and administrators
had their university education ,

2. their organizational affiliation (outside the university
environment) such as professional organizations .
Delimitation of the Study
The present study was designed to analyze responses generated by
the questionnaires devised for the study .

The universe of the study

included three of the oldest Nigerian universities in the western part
of the country .

The subjects consisted of professors , students and uni-

versity academic administrators .

No attempt was made to include those

authorities outside the internal operation (academic department/college)
of the universities , and other information not dealt with in the methodology section of this study .

Definition of Terms
Certain terms used in this study were :int ended to reflect the nature
of the investigation .

These terms were :

1. Professor--referred to one who was employed full- time by the
university purposely for teaching .

For the purpose of this

'

study, the word professor was used interchangeably with lecturer .
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In Nigeria, one who holds an instructional position below the
rank of a full university professor is referred to as a lecturer .

This is in contrast to the American university system, where
university lecturers are given a generic nomenclature- professors .
2. Dissident- referred to students engaged in protest and demonstration

on government or university policies , and it was used synonymously
with the word dissent .

3. Aptitude- Perception- Inventory(API) - referred to the questionnaires
devised for this study .

4. National Universities Corrnnission- referred to the body entrusted by
the Nigerian federal government with the responsibility for administering or setting guidelines for the administration of the country ' s
higher educational institutions (tmiversities) .

The body was also

entrusted with the implementation and monitoring functions of
the tmiversity programs .

5. Analysis of Variance or ANOVA- referred to the statistics used for
the analysis of data garnered for this research .

6. New Left--referred to behaviors tending toward revolution , culturally unconventional value beliefs .

7. Activist--referred to one who "moves outwards into the arena of
social and political life , seeking to introduce and produce change . 11 28

28Edwarct Sampson, "Student Activism and the Decade of Protest , "
Journal of Social Issues 23 :3, 1967, p . 4. ,
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Surmna.ry

In Nigeria, there had been numerous student protests during
colonial periods , but since independence , student protest activities
have increased tremendously .

Causes of student protests ranged from

national security issues to student representation in decision-making .
The 1978 student protest was most devastating in view of the number of
lives lost .

Apparently , decisions regarding tuition fees increases

triggered the latest student crisis .
The eight hypotheses from the formulated questions of this study
limit the parameters of the present study .

These hypotheses concerned

the six factors measured- educational cost , academic freedom , democratic
process , student protest behaviors , perceived conflict management and
student participation in decision-making .

The study utilized professors ,

students and administrators as subjects .
In Chapter II attempts will be made essentially to integrate
literature on American student protests and demonstrations with the
scanty literature on Nigerian student protest .

CHAPI'ER

II

REVIEW OF RELATED LITERATURE

Introduction
'Ihis section reviews related literature on student conflict and
protest behaviors .

As a result of the lack of research in the area of

student protests in Nigeria, an analysis of student protest and conflict
resolution was presented from newspaper accounts and narrative records
of panel hearings on student dissent , and from other accounts deemed feasible
for the fulfillment of the intention of this study .
'Iheory of Student Activism
One of the questions philosophers and researchers are not quite
agreeable about is the one which inquires whether violent behavior is
innative or influenced by environmental stimuli? To this question Hobbes
(one of the great philosophers) noted that man ' s innate wickedness is due
to the circtm1Stances affronting him-- preservation of the self.

Smee

man is confronted with three natural contending evils , (a) competition ,
(b) diffidence and (c) glory , he constantly searches for those things
that will provide him reward , safety and reputation.

In order to achieve

these qualities , he is forced into "violence" and mald.ng hlmself master
of other men ' s persons . 29 Lorenz agreed with Hobbes that human beings ,
like animals, are conscious of self preservation .

'Ihis natural instinct

29Thomas Hobbes , "Leviathan" in Society, Law and Morality (ed)
Frederick A. Olafson, Englewood Cliffs , N.J .. Prentice- Hall , 1961,
pp . 78-80 .
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is exerted through aggressive behavior against other beasts or human
beings .

Aggression, he asserts is innate :in man . To this point , Scott ,

a renown biologist , disagreed with Lorenz ' s contention . 3° Scott insisted
that aggression is a response to environmental st1muli . 31 Broadening
this theory further , Iglitzin formulated that aggressive behavior is
induced by :
family patterns which mold(s) ... (the individual)
the particular cultural and regional environment
in which he (the individual) finds himself, and,
most significant , the social structure of which
every individual is a member . There is the
violence- prone individual and there also is the
violence-prone social setting . When these inter32
sect , the overt- as against potential- violence occurs .

In support of Iglitzin, Keniston noted that students perceptions
of themselves reflect cultural values of their parents .

Reinforcing this

notion further , he indicated that for "those from radical families , the
process of radicalization :involves a return to the fundamental values of
the family . 11 33 Wood ' s research on the sources of American student act vism
supported this notion . He inferred from the data that parental "radical

30A detail analysis of this topic and research can be found
On Aggression . New York : Harcourt , Brace
and World, 1966, and J . P. Scott , Aggression , Chicago : University of
Chicago Press , 1958.
in the Work of Konrad Lorenz ' s

3¼nne B. Iglitzin, ''Violence and American Democracy , 11 Journal
of Social Issues 26 : 1, 1970, pp . 71- 74 .
32Kenneth Keniston?. Young Radicals , New York : Harcourt , Brace and
World, 1968, pp . 113- llq ,
33James L. Wood, The Sources of American Student Activism

Lexington, Mass : Lexington Books , 1974 , p . 13.

24
political consciousness " is translated into their children's
political beliefs '.
activism.

Such beliefs have a tendency of triggering student

Wood categorized student activism resulting from parental

radicalism into two contending values:

11

(1) radical values of the

parents and (2) unconventional cultural values of the parents . 11 34
Since parents seem to be the primary source of learned behavior, followed
by peer group intermingling, philosophical notions raised by academicians do
not seem tenable as the findings of several studies have shown .

Findings of the Mohanrned Commission of Inquiry
Student protest behavior has become a burden for the Nigerian
government .

Since independence , the 1978 student violent protest far

surpassed previous protests .

No student was reported killed between

1960- 74 . The student protests of 1975 resulted in an accidental death of
one student at the University of Ibadan .

The findings of the government

inquiry into the incident could not be obtained because of red tape
formalities .

The researcher also made frantic efforts to get the

report of the Mohammed Corrmission of inquiry into the recent (1978)
student crisis but with little success .

However, garnered newspaper

reports of the "White Paper" issued after the inquiry will be analyzed
here.
The Moharnned Comnission reported that one of the greatest problems
confronting the university authority is the lack of clearly defined
limitation of powers .

The functional respqnsibility and powers of the
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university administration, Ministry of Education and the National
Universities Commission overlap.

This resulted in the giving of divergent

directives on one issue. 35 According to the commission findings, the
NUC (National Universities Comnission) contributed to the student
violence in that it:
(a)

assumed the responsibility of announcing the
increases in fees which was not its business
but that of each vice-chancellor and his
university council.

(b)

failed to obtain the formal approval of the
commissioner for education on behalf of the
government.3 6

The commission recommended that a line of cornmunication be established
between authorities responsible for the administration and regulation
of Nigerian universities.

The commission also found that the federal

government was relinguishing its responsibilities for providing funds
for scholarships.

It was the recornmendation of the commission that the

federal government continue

to provide money for scholarships and make

loan schemes available for ":indigent students."
responsible for bursaries awards.

The state will only be

The federal government, however,

declined acceptance of the recommendation, but said that:
the Federal Military Government will however
still be responsible for national scholarship
awards based on merit (and) on the recommendation
of the universities.37

35Government White Paper, Nigerian Tribune, Sunday, September 10,
1978, p. 8.
36Ibid.
!

37Ibid.
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Regarding NUNS (National Union of Nigerian Students), the commission noted that the organization lacked quality leadership and that the
leadership "confused student unionism with trade unionism. 11 38 The NUNS
leadership planned for six months what it called "operation confrontation,"
and developed tactics to counteract the announcements of increases in
fees. 39

On

the leadership question the commission found that:

Mr. Okeowo, as president of the NUNS, misled the
students into violent demonstration, sought to
use the NUNS as a springboard into politics;
spent time courting popularity instead of giving
serious and sober thought to students' problems
and that he personally incited secondary school
students and students of Teachers' Colleges to
riot in support of NUNS. 40
The commission recormnended the desolution of the present NUNS constitution
at the expiration of the terms of the present leadership .
tion should be written by the students.

A new constitu-

Such a constitution should be

approved by the university administrative body.

Although the commission

saw nothing wrong with a central student union organization for all the
universities, the government wants the union to break up.

This will

allow each university student body to handle only matters related to their
particular environment.

This, the government said, would allevi ate

student crises and weaken the strength of student organizations in
Nigeria.
The commission also found that the vice-chancellor of the University
of Lagos contributed to the escalation of student violence by alerting the
police of the incident without mediation with the study body.

39 Toid.

40

Ibid.

r

That he also
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disregarded the authority of the Federal Military Government's
directives by reopening the University only to allow the burial of one
of the people killed during the crisis.
April 27 and 28, 1978 riot.

This action inflamed the

As a result of this omission on the part

of the vice-chancellor, he was henceforth relieved of his duties.

Two

other persons, the Director of the Student Health Center and the Student
Affairs Officer, were fired along with the vice-chancellor. 41
The findings of the commission with regard

to the incident at

the Ahmadu Bello University showed that the administration of the
university injudiciously incited and aggravated the crisis.

Calling in

the police, which failed to curtail the crisis, and the subsequent
invitation of the army was a "serious miscalculation and blunder for
which the vice-chancellor and the Registrar have full responsibility.m 42

In accordance with this responsibility, the report stated that:
it was illegal for the vice-chancellor to ask the
army to eject students from the campus without first
closing the university; the vice-chancellor abdicated
his responsibility to the students in loco parentis by
failing to keep in close touch with the developments
after he had invited the army in. The chief security
officer of the university was incomuetent and security
administration under him inept •... 3
The commission recommended that the university security service
be reorganized and that younger and better trained personnel be asked to
take over the administration of the department.

41Ibid.
42Ibid.
43Toid.
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The government reacted
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to the findings by asking the vice-chancellor to resign his position.
The Federal Military Government also asked that the president of
the student union of the Ahmadu Bello University (ABU) branch of
NUNS be expelled because he aggravated the riot by exaggeration and
by keeping the students in the dark.

The president failed to tell the

students the exact number of students killed in the Lagos (UNILAG) riot.
The role the anny played in the crisis was blamed not only on the
vice-chancellor but also on the anny commander in the area.

It was

not clear how the anny got involved in the crisis and how some a.rrey
personnel could have gone to the Ahmadu Bello University with live
ammunition without authorization from the commander.
was

The corrrnander who

awakened at 3.30 a.m. by his deputy about the crisis and who went

back to bed without checking on the extent of the casualty was not
sanctioned. 44
The commission, instead, recorrmended that the ABU campus affairs
be left entirely to the prerogative of the campus security department.
A

competent and well trained security officer should be employed to

man the affairs of the university campus.
In accordance with the recorrmendations of the Mohammed Commission,
five lecturers from Ibadan, one from the Ibadan Polytechnic Institute,
two from the University of Calabar and a political editor of the Chronicle
who highly criticized the handling of the crisis were relieved of their
Also three student leaders ,

responsibilities by the federal government .

44 Ibid.

!
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the national president of NUNS, the presidents of NUNS branches at
the University of Benin and ABU, were expelled from the universities.
These students would not be eligible for readmission to any Nigerian
university for two years.
The Military Government also promulgated that damages to university
property during the violence would be paid for by student government
funds.

Where this amount was insufficient to meet the assessed valuation

of damaged property, special levies would be stipulated.

Students found

guilty of "kidnapping or assaulting policemen or causing arson (during
the crisis) were to be disciplined."45
Observations: 'Ihe Mohamned Commission of Inquiry and the
American President's Commission on Campus Unrest
Although this is not a comparative study, some interesting observations were made between the Nigerian Mohannned Commission and the American
President's Commission on Campus Unrest.

The circumstances, cultural

values, and norms between the two groups were diversely different, but
there are some similarities in both commissions' recorrnnendations and
findings.
The Nigerian Mohamned Commission highlighted the basic causes of
student violence in Nigeria as resulting from:
(a) Increases in fees
(b) University Policies toward student rights.
Likewise, the American President's Commission enumerated three main

,

45 11 Afterrnath of Last April Students' Crisis," Nigerian Tribune
August 26, 1978, p. 6.
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causes of campus unrest in the sixties:
(a) Racial injustice
(b) War in Vietnam and,
(c) The University itself
With the exception of racial injustice, it appears Nigerian students'
reasons for protest on university policies were somewhat identical with
those of their American counterparts.

The only difference was that no

racial and war issues were involved in Nigerian crisis.

Matters of

political freedom and student rights were prevalent issues in both crises.
Surprisingly, of course, the recommendation of the American
President's Commission seemed identical with the Mohammed Commission.
The first recommendation of the President's Commission asked for the
expulsion of those engaged in the student unrest and called for swift
prosecution .4 6 The Mohammed Commission also recommended castigation
of the students and the removal of personnel who were said to have
instigated the violence.

The Military Government was called upon to

prosecute those directly in violation of other persons' privileges.
Identical conclusions were reached on another issue which tried to determine
the role of the university on student unrest.

Like the President's Com-

mission, the Mohammed Commission found that the university contributed
immensely to student violence, because, "universities have not adequately
prepared themselves to respond to disruption. 114 7

46The Report of the President 's Commission on Campus Unrest•,
New York : Arno Press, 1970, p. 7.
47Ibid.
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The role of various law enforcement officers contributed irrmensely
to changing what students intended as a peaceful protest into a violent
one.

Both Corrmissions warned that adequate precautions needed to be

taken by university administrations to avoid the involvement of outside
law enforcement agencies.
The President's Corrrrnission pleaded with the government not to
sanction or punish the universities for the "inimical actions" of a few
persons.

It went on to write that:

Academic institutions must be free--free from outside
interference, and free from internal intimidation.
Far too many people who should know better both
within university conmunities and outside them-have forgotten this first principle of academic
freedom. The pursuit of knowledge cannot continue
without the free exchange of ideas.48
The Mohanmed Corrrrnission did not concern itself with academic freedom
and an undisputable truth for a university to be free from outside
pressure and intimidation.

Characteristics of Student Activists
In an attempt to detennine the characteristics of student activists,

Flacks conducted a study following the May 1966 student sit-in at the
University of Chicago, in which the administration building was occupied
for two and half days, preventing official use of the building.
In this investigation , Flacks randomly selected student participants

48Ibid.
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from three groups, · Student Against the Rank, (SAR), Student for a
Free Choice, (SFC), and a proportionate representation .of dormitory
resident students.

A total of 117 students were interviewed and

administered questionnaires.
Flacks found that students f'rom upper-middle class, with highly
educated parents were more likely to engage in activism.

A significant

percentage of the respondents reported that their parents were university
professors, lawyers, doctors, and other highly trained professionals.
Importantly, the results also showed that the activist students were
more radically inclined than their "parents, and that their parents
were decidedly more liberal than others of their status. 11 49 The students
were found to be oriented toward professionalism, with intellectual
involvement, "aesthetic pursuits, humanitarian concepts and opportunity
for self-expression. 11 5° The findings of the study also support the
contention that parents of radical students tended to be very
permissive.

In another study to examine the differences between two activist
groups and a non-activist group's evaluation of authority and willingness
to participate in violence, Worchel et al found major differences .

Their

study was done at the University of Texas where these groups operated.

49Richard Flacks, "The Liberated Generations," pp. 64-69.
50Philip Worchel, Philip Hester and Philip Kopala, "Collective
Protest and Legitimacy," Journal of Conflict ·Resolution 18, 1974
pp. 49-50.
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The activist groups were labled as Young Socialist Alliance (YSA),
Voter Registration (VR) and a non-activist group (NA).

The NA group

consisted of students who were enrolled in a beginning psychology class.
These three groups were asked to take "the battery tests."
membership of 28, 22 agreed to take the test.

Of YSA

Twenty-two of 28 members

of the VR group and 24 selected NA group members, in a psychology class
also agreed to take the tests.
The findings of the study showed the YSA group felt that change
could only be effected through revolution and the VR group indicated that
change could be effected through negotiation, but in all measures,
there was no significant difference in the perceptions of the Voter
Registration group and the Non-activist group.5 1 The YSA group that
rejected authority also tended to reject traditional mode of authority
which extended to traditional authority figures--priets, fathers and
professors.5 2 Similarly, in synthesizing previous studies in his article,
Kenniston contended that student activists 11·a re concerned, with living
out expressed values but unimplemented parental values. 11 53
Offering a theoretical notion on the causes of American students
protest, Sampson wrote that student violence grew out of altruistic
motives rather than personal.

The more advantageous youths became

militant not because "their own interests were threaten~d but because

51Ibid.
52Kenneth Keniston, "The Sources of Student Unrest," - J--o'Urrtal- of
Social Issues 23:3, 1967 , p. 119.
53Ibid., p. 121.
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They see others as the W1willing victims of societal injustices. 11 54
It was his view that W1iversities had greatly contributed to student
activism by bringing students of similar backgroW1ds in a contiguous
environment.

This contiguous relationship led to the development and

refinement of subcultural values or coW1tercultural values.55
The administration and faculty role in student conflict, Sampson
delineated, was factioned coW1terclockwise.

This meant that no congruous

relationship existed between faculty and administration on many issues
relating to student conflict.

In this respect, he interjected that:

the administration has taken on a set of managerial
fW1ctions, the faculty is almost as heterogeneous
as the students. The role in the institution
dynamics of student unrest and activism is potent,
but complex. If the activist students view',the
administration as the enemy in residence, they
view faculty as their colleagues in the process
of education.56
Austin, et al studied student power and the role of faculty and administration were given a more detailed analysis.

The data they analyzed consisted

of a national sample of over 1.00,000 faculty members and administrators,
and 50,000 student participants.

Some findings of their study supported

previous studies of student protest behavior, such as those dealt with in
this section.

Unlike other studies, the study W1der review dealt with

the characteristics of the potential protesters and campus leaders'

54Ed.ward Sampson, "Student Activism and the Decade of Protest,"
Journal of Social Issues 23:3, 1967, p. 3.
55Ibid.
J
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background.

The

study showed that most campus leaders were :in their

early twenties·, and had a liberal orientation~

A small percentage of

the group leaned toward the left or far left.

A small percentage of the

leaders "came relatively from affluent homes.

The fathers of four in

ten were businessmen. 11 57 Students who :indicated that they took part
:in a protest in high school were labelled potential protesters.
Environmental factors correlated significantly with an :individual ts
tendency to engage :in protest.
Ast:in, et al found faculty members contributed to student protests
:in several ways.

The researchers showed that their f:indings directly

linked the:
conduct of many other faculty members (for example,
ignoring their teaching responsibilities for their
own research, being cold and impersonal with their
students) contributed to a climate that fostered
discontent and frustration among students and
triggered protest.58
Volkwe:in's dissertation study :involved organized student protest
and :institutional characteristics :in 78 four-year colleges .

He used

a questionnaire survey to gather information from highest ranking
student affairs administrators in 200 institutions, and only 39 percent
returned the questionnaires.
The results of the study indicated that faculty role was more
pronounced on off campus issues and matters concerning their interests.

57Alexander Ast:in, Helen Astin, Alan Bayer and Ann Bisconti,
The Power of Protest, San Francisco: Josey-Bass Publishers, 1975,
pp . .46-54.
58Ibid.

_,

36
Faculty was more involved on issues concerning student freedom of
expression~59
There seemed to be a similarity. in findings between the Mohammed
Commission and study under review.

The Mohammed Commission blamed

the explosiveness of student violence in Nigeria to administrative
misjudgement and faculty encouragement.

In protest situations in America

off-campus police "reinforced the likelihood of violence. 1160 Where
punitive measures were taken, either by the university or police (through
arrests), violence was escalated.

Below is a disagram which shows

how student protest began as a peaceful protest but with little change
induced, it turned out to be a devastating violence.

As can be seen from

figure I, this inducement is directly linked to police action.
In another study of activist characteristics, Geller and Howard
studied signers and nonsigners of activist petition denouncing the war
in Vietnam.

The study sample consisted of two groups, the signers

of the military draft refusal pledge and nonsigners.
selected as a control group.

Nonsigners were

Of these groups, 38 of 150 signers

and 39 nonsigners were randomly selected.
The study showed that both groups fell in the mean age of 20.3

59James F. Volkwein, "Relationship of 8ollege Student Protest
and Participation in Policy-making to Institutional Characterics,"
Dissertation Abstract, 1968, p. 3819
60Alexander Astin, Helen Astin, Alan Bayer and Ann Bisconti,
The Power of Protest, San Francisco: Josey-Bass Publishers, 1975,
pp. 46-55.
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for signers and 19.6 for nonsigners.6 2 -The nonsigners were younger
than the signers.
students.

The . s_igners represented . upper class and graduate

Remarkably, both groups entered the university with superior

academic records.

Both signers and nonsigners had actively participated

in "athletics, artistic intellectual, and officially recognized Yale
political organizations . 116 3
The study showed cultural value played a role in the activists'
characteristics.
class.

Most of the activists came from upper socio-economic

Forty-three percent of the nonsigners considered themselves as

moderate and the signer group considered itself as liberal and radical. 64
Characteristically, the signers were differentiated from the nonsigners
because of their interest in "developing intimate relationships more
than personal achievement ," and are more inclined to "assist helpless
people. 1165 The nonsigners were conservatively more reserved and aloof.
Keniston offered counter viewpoints on the nature of activist
students.

He felt the causes of student activism was related to frustra-

tion and unhappiness imbued in the "breakdown of the American living,
inadequate parents, and .•• overindulgence. 1166

62Jesse D. Geller and Gary Howard, "Some Sociopsychological
Characteristics of Student Political Activists," Journal of Applied
Socio Psychology 2:2, 1972, pp. 123-124.
63Ibid.

p. 125 .

64Ib.ld.

p. 128.

65 Toid. p. 130.
66Kenneth Keniston, "The Sources of Student Dissent,"
Social Issues 23:3, 1967, p. 110.
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In order to determine the different constituencies and to high-

light the political nature of the university, Noel and Fontana studied
several variables connected with student protests.

They used as subjects

faculty, students and administrators at Yale University.

The questionnaire

for the study ranged from national political issues to campus unrest.
Findings of the study showed that activists (both student and faculty)
were more likely to favor change and respect humanism than nonactivist. 67
These researchers found age to be significantly related to campus
issues.

The older faculty members and administrators were "consistently

more in favor of maintaining the status quo than the younger faculty
and administrators. 1168 This finding tended to contradict Geller et al
study of student activists.

In an attempt to determine the nature of student political activities in Thailand, Prizzia sampled students of Thai University.

In this

important study of a third world nation, student political participation
through activism, he found Thai students to be disposed toward activism.
Importantly, the study showed that students who wanted change in the
system tended to be more disposed toward participation in politics and
demonstration.
The sex, class, field of study, exposure to mass media, westerniza~
tion and urbanization were positive indicators of a student's attitude

67Barbara Noel and Alan F. Fontana, "The University as a System
of Competing Constituency," p. 608.
68Toid, p.610
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toward the Thai government .

Most studies of American student activism

did not show any significant difference in these indicators.69
Student Participation
Three dissertations done about the same time in the mid sixties
focused on student protest behaviors.

Student protests were centered on

student participation in decision-making.

Volkwein in his dissertation,

investigated the role of students in decision-making at Southern Illinois
University.

In this study, he found that student grievances were related

to university policy on student rights.70
Venderbush was more concerned with communication permeability between
student protests and the university administration.

The dissertation

involved content analysis of 173 cases of student controversies and 300
letters the author sent to deans, teachers and others in higher education.
Twelve criteria were used as basis of the analysis which included, "cultural background, situations, communication~ m~ssage content, .•.. 11 71
What he found were a complicated web of circumstances which seemed to
stress that the university administration should "exude firmness and

69Rosario Prizzia, "Student Activism in a Comparative Perspective:
The Study of Political Participation· of Thai University Students,"
Dissertation abstract, 1972, p. 5313.
70Thornas D. Evan, "A Case Study of Southern Illinois University
President's Corrmission to Study the Role of .the .. Univensity in Society
and the Roles of Students in the University, •t Dtmrertation Abstract,
1968, p. 1013A.
71Kenneth R. Venderbush, "Communication in Contemporary Student
Controversies," Dissertation Abstract, 1968, p. 1614A.
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reasonableness" when dealing with students.72 The conclusion indicated
that a third party arbitrator was necessary for the mutual advantage of
both the students and the university administration.

It was of mutual

interest and advantage to have legislative powers rest in the hands of
the faculty, which was at the time considered the third party .

In a study by Aceto, which dealt with CIC University students'
protest behaviors, a structured interview was used to gather data from
six selected respondents in each of the eleven CIC Universities in the
Midwest.

The respondents included the deans of students, Presidents

of the American Association of University Professors (AAUP), student
government Presidents, . student newspaper &litors and President of the
students for Democr atic Societ y .

The study centered on three pertinent

issues about academics, student personal and social behavior and student
policital behaviors.
Aceto, found that student political behaviors were centered on
participation in governance.

The finding indicated students' greatest

concerns were on participation in policy-making on matters relative to
student "personal and social behavior. 11 73
American student protest emanated from various issues which
concerned the ramification of democracy and freedom of free speech.
Freedom of speech is an inseparable function of democracy.

The American

72Thornas D. Aceto, "Student Participation in Policy-Making and the
Use of Direct Action at the Midwest CIC Universities," Dissertation
Abstract, 1968, p. 3913.
73Ibid.
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constitution made

this absolutely clear in the first amendment and re-

echoed it through the various constitutional amendments.

Therefore,

student activism purposively tested this indispensible part of the
const:iltirbion.
Whittaker and Watts utilized in their study a group called the
"Non-Student Group-," and selected a group of students whose names appeared
in the University Student Directory at Berkeley.

The study was not

systematic in that students belonging to the "Non-Student Fringe Group"
was an underground group.

Since this group was underground, the authors

posted notices of the study and promised a $5 reward for participants.
The group participants were based on availability rather than on a statistical measurement.

Of the 56 students selected from the directory, 77

percent participated in the study and 151 Non-students took part in the
survey.

The participants were first administered the Omnibus Personality

Inventory.
Whittaker et al found that the non-student group was "stronger than
their student counterparts, measured higher" on the autonomy, flexibility
and liberalism characteristics.7 4
In a national sample, Trent and Craise selected activist from 700
colleges in the United States.

The persisters (activists) were mailed

74Da.vid Whittaker and William A. Watts, "Personality Characteristics
of a Nonconformist Youth Subculture: A Study of the Berkeley Non-Student,"
Journal of Social Issues 25, 1969, p. 82.
!
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the Qnnibus Personality Inventory.
returned the inventory.

Seventy-two percent of this group

Unlike Watts and Whittakers' study, it was

found that activists or persisters majored in such fields as business,
engineering and education.

These students were found to have less

intellectual orientation.75
In another study intended to garner information regarding students'
perceptions of freedom of expression, Williamson and Cowan selected
1000 .American Colleges and Universities.

In each university, five

persons were chosen to represent the constituencies of the university.
The president of the student government, the university president, the
dean of students, editor of the student newspaper and the chairman of
the faculty committee on student affairs were selected for the study.
Williamson et al found that the degree of student participation in
decision-making varied from one university to another.

Since the question-

naires were open ended, the researchers were able to categorize respondents'
answers.

The presidents seemed to hold divergent viewpoints on the use-

fulness of student participation in decision-making.

There were those who

felt student participation was "not helpful and not very relevant but
important to maintain. 11 76 Also there were some who emphasized "selectivity

75James W. Trent and Judith L. Craise, "Commitment and Conformity
in the .American College," Journal of Social Issues 23, 1967, pp. 38-40.
76E.G. Williamson and J.L. Cowan, The .American Students Freedom
Expression, Minneapolis, Minnesota: University of Minnesota Press,
1966, p.136.
!
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in accepting student comments. 11 77 Besides these negative corrments
from some university/college presidents, others thought such practices
were consistent with modern trends.

The results further indicated that

81 of those schools that had a central student affairs committee that
made laws regulating student government activities, only 50 percent
reported active participation of students.

Student voting participation

were greatest in private institutions.78
Writing on student participation in decision-making, Professor
Etzioni indicated that without the involvement of students, they would
not know the hard realities of decision-making and the limited options
available to university administrators.

Student participation in

decision-making, he maintained, was for the utmost benefit of both
students and the university administration.

Since students, he asserted:

will graduate and become leading members of society,
any opportunity for them to participate in democratic
decision-making should be considered a significant
part of their education. Their present lack of
maturity is in part the effect, not the cause, of
their being excluded from the responsibility for
decisions. '(9
Students having meaningful representation, he went on to say, would
have made Columbia University find ways to elevate its erroding image
in the community.

Their participation in decision-making would have

reduced the "imbalance between the attention devoted to research and

77Toid., p. 137.

78Ibid., p. 141.
79Amitai Etzioni, "Challenge to Liberalism 1968, 11 The Politics and
Anti-Politics of the Young, (ed) Michael Brown. Berverly Hill_, Calif.:
Glencoe Press, 1968, p. 74.
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that given to teaching. 11 80
American student activism in the sixties and early seventies gave
student government recognition in decision-making matters.

Riley et

al in their article noted that many forces have helped to relegate the
power gained through protest and demonstration of barely a decade or so
ago.

Some of the forces deterring student involvement in decision-

making, they enumerated were:
(a) students' lack of experience, interest and inability
or unwillingness to go through the drawn out process
involved in decision-making,
(b) faculty unionization--faculty that once sought
student participation on campus affairs, no longer
wants student participation. Student evaluation
once endorsed as a way of faculty development is
now considered by faculty union as detrimental to
faculty security,
(c) law also limits the extent of student involvement
in collective bargaining, since students are not
employees of the university.Bl
Student power was not real power, Riley et al contended that,
students hardly had any influence in the actual decision-making process.
Student sentiments and concern over campus issues were dead.8 2

In support of these viewpoints, Kemerer et, noted that the decade
of student protest and demonstrations for university administration's
reasonables in decision-making on matters concerning students' rights

80rbid.

BJ..aary L. Riley, Sue H. Schlesinger, and J. Victor Baldridge,
"Is Student Power Dead?" New York University Education Q.uarterl y
9:3, Spring, 1978, pp. 9-13.
_,
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were token ga:ins.

The faculty ga:ined by student protests and students

were but losers.83
To determine the extent of student participation :in decision-making
in Los Angeles Community College System, Mayer sent questionnaires to

students, faculty and adm:inistrators of the college system.

Mayer showed

that a majority of the respondents favored some k:ind of student participation :in decision-rraking on policies relating to:
curriculum, evaluation of faculty, food services,
student conduct, eligibility other than athletics,
faculty grad:ing policies, selection of faculty
advisors for co-curricular program, student f:inancial
aids, student activities, newspaper editorial policy,
speakers for co-curricular program, literature distribution, orientation, :intramurals, tutoring, drug education
draft counseling, leadership, traiIJ.:i..ng, co-curricular
philosophy and comnunity services.84

In accordance with Kemerer and Baldridge's contention, the faculty
and adm:inistrators failed to support student "participation on college
policy recommendation regarding the selection of faculty, selection of
adm:inistrative officers and readmission of academically disqualified
students. n85
The purpose of Keller's dissertation study was to measure exist:ing
and recommended student participation :in community college governance .
He utilized a survey :instrument to garner data from a stratified random

83Frank R. Kemerer and J. Victor Baldridge, Unions on Campus.
Washington, D.C.: Jossey-Bass Publishers, 1975, pp. 199-215.
84Dennis M. Mayer, "Student Participation :in Policy and DecisionMak:ing :in Selected Comnunity Colleges/' Dissertation Abstract
1972, p. 3724.
S5Ibid.
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sample of administrators, faculty members and students in Southeastern
Michigan Community Colleges.
The findings of the Keller's study supported those of Mayer's.8 6
Essentially faculty, and administrators differed with students on matters
concerning areas of student participation.

The faculty and administrators

did not want student participation on faculty promotion and hiring.
However, there was a strong agreement that students shoul d be invol ved on
matters relating to administration of student affairs.87
In another dissertation investigation intended to probe Michigan
State University faculty and academic administrators' opinions regarding
student involvement in decision-making, some interesting discoveries were
made.

Nontenured faculty members were more in favor of student partici-

pation and votes on issues relating to student affairs and personnel matters
than tenured professors.

The non-tenured professors were, however, in

agreement on issues about "specific course, degree programs and on
individual faculty statuses. 1188
Th~ consequences of student voting, the faculty responded "will
have a more favorable effect on student and faculty than on the ~drninis-

86 c1yde R. Keller, "Student Participation in Selected Components
of Corrmunity College Governance in South Ea.stem Michigan," Dissertation
Abstracts 1973, p . 6127 .
87Ibid.
88Br·ian R. Enos, "An Examination of Michigan State University
Faculty and Academic administrators' Opinions Regarding Undergraduate
Student Involvement in Selected in Academic Decision-Making Matters,"
Dissertation Abstracts 1972, p. 4880.
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tration. 118 9 'Ihis study partly agreed with Kermerer et al and Riley _
et al's studies.

Interest:1ngly, however, Abel in her study sought the

impact of student participation in university governance.

To determine the

impact, she used student evaluation because, as she put it, students
might be more sincere in respond:1ng to the questionnaire than anyone else.
The results of the study showed the participants expressed positive
views of student participation in selected areas.

She contended, however,

in the same line as Riley et al, that because of limited experience and
knowledge of college affairs, "student leaders have frustrat:1ng experience.1190 'Ihey are overburdened with trivial matters and better orientation is needed to prepare student leaders to undergo the painstaking
efforts which decision-making entails.9 1
Grissinger studied the relationship between members' attitudes and
membership participation in local education associations.

These associa-

tions were designated as highly participatory and low participartory organizations.

Five organizations were selected from a sample of 53

associations.
Findings of the study attest to the fact that members of a high
participatory organization showed more favorable attitudes toward their

89Ibid.
90Jar..ice F. Abel, "The Impact of Student Participation in University
Governance as Perceived by Students." Dissertation Abstract, 1973, p. 6127-28.
9lmward M. Griss:1nger, "A Study of the Relationships Between
Members' At titudes and Members Participation in I.Deal F.d.ucation Association NegotiatiDn Procedures," Dissertation Abstract, 1969, pp. 3767-70.

49
organization than those who belong to a low participatory organization.
Also members of a participatory organization tended to display a greater
loyalty to their organization than did members of a low participatory
organization.

These findings somewhat supported Volkwein's findings

that protest and demonstrations were more cormnon in a highly bureaucratized
and impersonal organization where little participation is required.
The less bureaucratized institutions were less hit by student violence.9 2

Surmnary

Findings of the Nigerian Moharmned Cormnision blamed student
violence on university administration.

The findings of the Mohammed

Cormnission was similar to those of the American President Cormnission
on Campus Unrest.
The roots of student violence in American universities rested on
student participation in decision-making, racial issues and the war
in Vietnam.

As

some of the studies reviewed in this section clearly

showed, student characteristics and motives were directly linked to
their parents' unfulfilled beliefs.
Although student gained in the sixties through university compromise, some scholars believed that such gains were shortlived and token.

92James F. Volkwein, "Relationship of College Student ,
p. 3819.
!
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It was shortlived because the students, besides, being inexperienced
in decision-making, they were unwilling to undergo the painstaking
process of decision-making.
The next chapter is devoted to a narration of the design of this
present study.

CHAPr.ER III

METHOOOLOGY
Introduction
In this study, Nigeria was considered as a nation of four regions.
The demarcation of the country was based on the politically established
boundaries of 1963, which resulted in the creation of the midwestern
region from the old western region.

This in effect divided the country

into the northern, western, midwestern and eastern regions.

However,

Nigeria was currently divided into nineteen states--nine states represented the old western, mid.western and eastern regions and ten states
represented the old nothern region.

The universities in Iagos, Ibadan,

Nsukka, Zaria, Ife and Benin are the oldest in the country.

The old

western region had three universities, one each for the midwest, the
east and the north.

Since the creation of states in the early seventies,

the federal military government had established a university system in
most of the states, thus bringing the number of universities in the coun~
try to thirteen, excluding advanced technical and teacher training
colleges.
The data for this research was based on one area, the western
region.

This region extended from the Atlantic Ocean in the western

tip of the country, bounded by the midwestern region in the southwestern
portion and by the eastern region in the southeastern part.

51

Rivers
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Niger and Benue almost perfectly demarcated this area from the northern
section of the country.

The two maps that follow show the regions of

the old federation (the first republic) and the newly created states.
The map on page 54 shows the location of the three universities utilized
in the present study: (1) the University of I.a.gos, in Lagos state,
(2) the University of Ibadan, in Oyo state and (3) the University of
Ife, in Oyo state.
This area was chosen for this study because the universities
located here were fully developed and admitted a large proportion of
all university students in the country.

Most of the newly established

universities were only partially operational and were housed in temporary sites.

For example, in the 1977-78 session, the universities in

Ilorin, Kano, Calabar, Port Harcourt and Sokoto were projected to
have student population ranging from 300 to 1000.

The projected

total student population for the seven new universities in the same
academic year was 6,900. 93
Instrumentation
The present study was conducted with the aid of two questionnaires
(see appendix B & C).

Through a review of previous studies on

.American student activism, these questionnaires were devised by the
writer.

Although the circumstances and cultural values were

different, there were elements corrmon to both .American and Nigerian

,
93Bulletin of the National Universitie~ Cormnission, pp. 15-16.

THE REGIONS OF NIGERIA9 4
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Northern Region

Western Regi on
Eastern
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Fig . I

94Before independence in 1960 , Nigeria was arbitrari ly demarcated
by the British colonil izer into three regi ons. The northern region
occupying the greatest land mass and more popul ous , and proportionately
divi ded the rest of the country into western and eastern regions. In
1963, after independence a referendum led to the creation of a f ourth
regi on, the midwestern region .
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THE NINEI1EEN STATES OF NIGERIA95

Sokoto

Niger

Kwara

Fig. 2

9~en the Military took over the administration of the country,
following the coup d'etat of 1966, it divided the country into twelve
states. This was in response to ethnic and tribal sentimentalism.
Those who vie for a state of their own based on intelligible reasons
were not satisfied with the twelve states. This led to a further protest
and lobbying and the creation of seven more st~tes. This move had led
to the writing of the second republic constitution to conf orm with the
principles of federalism. This made Ni geria, tihe United States of Africa.
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students.

The writer was aware that though there were differences in

value orientation, Nigerian students were, by and large, influenced
by western cultural values.

For example, the rag day celebration which

became an annual Nigerian University Festive occasion intended for
seeking donations for aiding charity organizations was actually started
at Oxford University in London.

As rag day, or charity day, turned into

violence in London, so did it in Nigeria.

Therefore, Nigerian student

crises can not totally be isolated from other student crises in any part
of the western world.9 6
Most of the questions in the questionnaires were generated through
empirical analysis of the situation and through Nigerian newspaper
reports.

There were no significant differences between the questionnaires

for the professors, the students nor for the administrators, (see appendix
B & C).

The onl y noticeable difference was in the demographic data

section.
The questionnaires were divided into six sub-areas.

Tnese sub-areas

consisted of (1) education cost variables, (2) democratic process variables ,

96Alan Barr, Student Corrnnunity Action. London: The Belford Square
Press of the National Council of Social Service, 1972, pp. 11-12.
"A rag," Barr went on, "usually last for a week during which the
students organize a variety of events to raise money for charity.
These events include sponsored walks, processions of carnival floats
and stunts which are events designed to attract publicity to the money
raising activities.
The students dress in strange costumes . and participate in stuntslike beer-drinking competitions or marathon games of chess or tiddlywinks. Sometimes high spirits result in anta..-social behavior, for
instance, in Birmingham in 1967, a bomb hoax during the rag caused
much disruption of public services and the evacuation of some offices.
Whatever the activity, the object is to raise money for charity."
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(3) student protest behaviors, (4) democratic process variables,
(5) conflict management variables, and (6) student participation in
decision-making.
variables.

Also a separate section was created for demographic

Below is a description of the variables that went into each

of the questionnaire sections.
Demographic Questions
This section dealt with the faculty and administrator respondents'
characteristics.

Questions 1, 2, 3,4 and 5 were devoted to the respondent's

sex, age, educational attainment, length of time in present employment
and the respondent's official responsibility.
On

the students' questionnaire, questions 1, 2, 3, and 4 dealt with

the students' sex, age, educational inforniation on area of specialization
and the income or social strata of their families.
The only significant difference between the two questionnaires
were:
(a)

question 1 in both questionnaires asks for the respondents'
sex--male or female.

(b)

question 2 on both questionnaires also requested for
the respondents' age but the age groups were differ ent in
both questionnaires.

(c)

question 3 on the student questionnaire requested information
on students' area of concentration in college, and the
administrator and professor groups questionnaire asked for
inforniation on the respondents highest level of education.

(d)

question 4 sought the income strata of the students'
parents and asked the professors and administrators of
their length of service in their ~resent employment.
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(e) question 5 probed the professor or administrator
respondent of his/her employment responsibility.
There was no question 5 in the student questionnaire.
Educational Cost
As was alluded to in the introductory section of this study,
Nigerian university authorities believed the new wave of student violence
resulted from decisions made about educational costs.

In view of this,

the writer specifically geared questions 6, 7, 8 and 9 to probe the
respondents' attitude toward these variables.

These questions solicited

attitudes toward government responsibility for education and the need for
free public education at all levels.
The f ollowi ng statements requested responses t hat:

(6)

government should not be responsible for all education costs

(7)

student should be charged little fees and government should
bear the rest expenses

(8)

education should be free at all levels

(9)

Only primary and secondary education should be free

Academic Freedom
This section was intended to elicit attitudes of respondents
toward academic freedom.

Questions 10, 11, 12, and 13 focused on

answering questions about the role of faculty in student-administration
conflict.

Questions 10, 11, 12, and 13 asked questions (through state-

ments) whether academicians should support agent of change, support
student protest and participate in decision-making in the regulation
of student conduct.
The rationale for this aspect generated from the repercussions
I

of reprimand from previous student protest and demonstration.
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Wole Soyinka ' s (Chairman of the Department of Theatre Arts at the
University of Ife), one man protest and demonstration against the
decisions made by authorities in charge of student affairs, prompted
this section.

It prompted this section through an intuitive question-

ing whether such faculty action is permissible in our universities,
in view of the actions government have taken against professors who
have taken on unilateral arrogant attitudes .

Can any other professor

of less stature and eminence do such a thing without repercussions?
What are the feelings of administrators, professors and students on
academic freedom?

The index relating to this area should provide

viable answers to this questions .
Student Protest Behaviors
The purpose of this section was to elicit attitudes of respondents
about student protests .

Questions l4, 15, 16, l7, 18, 19, 20, 21, 22

and 23 were intended to answer questions concerning the usefulness of
student protests and the relationship between the society and the
university.
The following items assert that student protests:
(14) can effect change in society
(15) serve no useful purpose
(16) have gone too far
(17) put the university in a defensive position
(18) should not be used as a way of expressing freedom of
expression
(19) are effective because they mobilize public sentiment

59
( 20) do affect univer si ty image
(21) leading to university closure unduly penalizes innocent student .
(22) are not justified
(23) result from inadequate facilities.
Democratic Process
This section sought attitudes of the respondents relating to
political expression.

The rationale for this section was to determine

the perceptions of the subjects as regards the need for the student
freedom of expression.
the value of democracy?

Is student protest an appropriate way to express
What effect does student protest have on

university administration?

Questions 24, 25, 26, 27, 28 and 29 were

devoted in seeking answers to some of the questions posed above.
The items st at ed t hat :
(24) student protest behaviors should be accepted
(25) student protest creates a new avenue for political participation
(26) student protest cannot create chaos in society
(27) those who participate in protest should be punished
(28) students should only protest university policy
(29) student protest reflects university administration weakness
Perceived Conflict Management
The rationale for this section came directly from newspaper
reports of the role of the NUC (National Universities Commission)
and university administration in the student crises.

Did the student

conflict results from the lack of compromise b~tween university
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administration and student union?

Or are students' conflicts a

direct effect of non-recognition of student rights?

These items were

intended to seek the respondents' opinion regarding the above questions.
The items probed that:

(30) university administrators lack conflict management ability
(31) student unrest damages university credibility
(32) student unrest results from lack of compromise

(33) authorities do not recognize student rights
(34) university authorities always shift their responsibility
to an independent arbitration body

(35) break down in negotiation occurs because students do not
always compromise?
Student Participation in Decision-Making
This section, whlch concerned the role of students in decisionITB.king, came from previous studies of .American student protests.

Student participation is conspicuous from numerous studies cited in the
review of literature for this study.

Although .American culture is

distinct from that of Nigeria, this writer felt it might be interesting
to know whether Nigerian university students, professors and administrators perceive student participation as an important part of learning.
These questions 36, 37, 38, 39, 40 and 41 were intended to seek the
respondents' perceptions.
Questions 36 through 41 asked the subjects to respond to the
following statements:

(36) student participation

will weakrn our educational system

61

(37) students have no right to influence university or government
decision

(38) I won't support any motive to give students more power

(39) no student serves on the senate
(40) student do not vote in the senate
(41) students should be represented on the senate
The questionnaire for the students consisted of 40 items, while that
for the administrators and faculty consisted of 41 questions.

Validity and Reliability

In order to test for internal consistency, the questionnaires
were administered to a pilot group made up of freshmen and sophmore
students from Nigeria who were enrolled during the first, and/or second
semesters at Texas Southern University in Houston.

Since these students

were in Nigeria during the 1975 student crisis and some saw part of
the 1978 crisis, using them as a pilot group seemed more appropriate
than using American students who knew little or nothing about situations
in our universities.

Questionnaire for the students was adrrunistered to

the pilot group during the first part of the fall semester, 1978.

The

researcher requested that the questionnaire be completed and returned in
two days.

The pilot group of students were also asked to suggest possible

improvement of the questionnaire and area not covered.
sample for the pilot study had an N of 28.

The student

These student respondents

suggested minor changes (see appendix A, B 8l}d C).

They also

expressed the view that this type of study was overdue.
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To determine the reliability, the collected data were analyzed
t hrough the utilization of the Pearson Product Moment .Correl ati on.

The Spear-

Brown formula was used to step-up the reliability coefficient.
The Pearson r formula:

The Spearman-Brown Formula:
2roe
r= r-=-roe
The computation resulted in the following:

TABIE 1
DATA FROM PIIDr GROUP Area of Study _

RELIABILITY
Spearman-Brown Stepped-up

Attitude toward Education cost

.59

Attitude toward Academic Freedom

.67

Attitude toward Democratic Process

.53

Attitude toward student Protest Behaviors

.61

Perceived Conflict management

.65

Attitude toward student participation
in decision-making

.60

The small number of items contained in the instruments may have had
a direct effect on the reliability coefficients.

A high reliability is

directly affected by the number of items in an instrument.

As the number

of items increases, noted Nunnally, the correlation coefficient increases.
a 10-item test might correlate .50 with true scores, and a 100-item
test might correlate about .90. 11 97 Downie et al went further to say
that the length of a test has a significant effect on its reliability.9 8
Content Validity
As mentioned earlier, the pilot group was requested to include
corrments on how the questionnaire might be improved, in order to
thoroughly research issues involved in student protests and demonstration
in Nigeria.

The two questionnaires devised for the study were not

separately validated because there was only a minor difference between
the two questionnaires or instruments.
In order to adequately measure what the questionnaires were intended
to measure, three Africans, two doctoral students and one professor
(one in New York and two in Texas) familiar with student protests in
Africa were requested to review the instrument and recorrmend how the
contents might be :improved.

'lhis led to a discussion meeting between

the researcher and each of the evaluators.

While visiting New York,

the researcher discussed the questionnaires with one of the evaluators.
'lhe recorrmendations from the three evaluators were utilized in a
97Jurn C. Nunnally, Psychometric 'lheory. New York: McGraw-Hill
Book Company, 1967, p. 192.
9~.M. Downie and A.R. Starry, Descriptive and Inferential Statistics.
New York: Harper and Row, Publisher, 1977, p. 257.
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minor revision of the questions.
Selection of the Subjects
Since most Nigerian University students resided on campus, dormitories
were stratified by sex and a random sample taken of the occupants.
random table was utilized for selection of the students.

A

Student res-

pondents included student leaders (members of the National Union of
Nigerian Students) and a randomly selected group from the general student
population.

Student leaders were considered as those elected or nominated

by the students themselves, to represent their interest in the university.
The NUS had branches and representatives in all the universities.

Out

of the 160 student questionnaires taken to Nigeria, 128 were administered.
Also, a random sample method was employed in the selection of
professors.

A professor who had spent at least one year in a Nigerian

university system, was selected to participate in the study.

For the

administrative constituents, department chair holders, deans, assistant
deans and other administrative position holders were selected as subjects.
None of the central administrators (the vice-chancellor, registrar
and members of the vice-chancellor's or chancellor's central administration) were included in the study .

In view of the few administrative

positions available in the universities, all the academic administrative
officers reached were requested to answer the questionnaire.
There was a difficulty in obtaining faculty rosters for the
purpose of randomization.

Instead, faculty offices were randomized.
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A random table was utilized in the selection process.

In the faculty of

Arts for example, the number which appeared on the faculty office door
was used as a basis for selection .

If a random number taken from the

table was 215, this meant that the faculty member occupying office 215
would be selected for interview.

About 80 questionnaires for the

professor and administrator groups were taken to Nigeria and 42 w.as
administered .

A large number of the faculty and administrator consti-

tuents selected could not be reached even though repeated visits were
made.
Method and Procedures
This study was conducted with the aid of two instrument, which
were administered in person to the sample groups .

The interview

method was chosen against other forms of survey methods because of its
high return rate and reliability . 99

The number of subjects interviewed

in each of the universities were arbitrarily set at 50, though plans
were made to interview about 80 subjects .
were taken to Nigeria.

A total of 240 survey inst ruments

Due to thenonaceessibility of some respondents,

170 of these interview schedules were administered.
This researcher spent seven weeks in Nigeria, instead of the five
weeks originally planned for administration of the interviews .

He also

spent a little over two weeks in each of the universities in the study.
-The interview for the student group was conducted with second and
third year students.

Incidentally,

the administration of the instrument was

99Fred N. Kerlinger, Foundations of Behavioral Research.
Holt, Rinehard and Winston, Inc. 1973, pp. 412-13.

New York:
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done at a time when the freshmen students were sti ll home due to the late
not ificati on of admission by the Joint Entrance and Matriculation Board.
Before the admini stration of the quest i onnaire to the students ,
permission to do so was sought from university authorities , the director
of student affairs and the president of student government (a representative of NUNS) .

In administering the administrator and faculty question-

naires , permission was sought from the academic dean of the faculty or ,
in the case of his absence , the deputy was contacted.
In the administration of the questionnaires , the subject was read

the statements , and was asked to fill- in the answer that most appropriately
described his feelings .

In most cases, the facul ty member requested that

the researcher leave and come back in a few minutes to give him time
to fill out the questionnaire on his own.
Data Analysis
A Likert- type format was used in the scoring of the questions.

The

responses were ranked from one to five , and ranged on a continuum from
strongly agree to strongly disagree.
In order that the hypotheses designed for this study might be

precisely tested according to the format presented earlier , the collected
data were analyzed on the basis of the computed mean, t - test and analysis
of variance (ANOVA).

Since the questions for the study were evenly divided

between positive and negative constructs , the negative questions were
reversed to positive constructs before scoring the instrument.
copy was designed to enable quick reversability.

A master

For example , a negative

construct may appear like this--Students shouid not be prevented from
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protesting uni versity policies, (1) 3trongly agree , (2) Agree , (3) No
opinion, (4) Di sagree , and (5) Strongly disagree .

When this statement

was reversed it read, "Students should be prevented from protesting
In view of this reverse order , (5) "Strongly

university pol icies ."

disagree" becomes (1) "Strongly agree ,"

and so forth.

The highest score on any of the variables was 5,

The higher the

score of any item, the more negative the atti tudes of the respondents .
The agree continuum ranged f'rom 1 . 0 - 2.5 and the disagree continuum
ranged f'rom 3, 5 - 5.

The neutral position occupies one point range

of between 2.5 and 3, 5,
Strongl y Agree

1. 0 - 1.5

Agree

1. 5 - 2.5

No Opinion

2. 5 - 3, 5

Di sagree

3, 5 - 4.5

Strongly disagree

4. 5 - 5. 0

Surrmary

The universe of the present study was comprised of students,
professors and administrators .

The study utilized two questionnaires

designed to probe the subject reactions to the six factors studied .
These questionnaires were administered in person to the respondents .
The administrat~on of the questionnaires took about seven weeks .
J
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Of the 240 questionnaires taken with the writer to Nigeria,
(160 for the student gr>oup and 80 for administrator and professor gr>oup),
170 usable questionnaires were utilized in the analysis of the results.
The item scoring was ranked from 1 to 5 or from Strongly agr>ee to
Strongly disagr>ee continuum.
The next chapter deals with the analysis of the data collected
for the present study.

The main statistical analytic tools were the

mean, t-test and two analysis of variance.

CHAPI'ER N

PRESENTATION OF DATA
The present study investigated the attitudes and perceptions of
lecturers/professors, academic administrators and students.

In this

investigation, subjects were selected from three of the six oldest
universities in Nigeria .
present investigation.
subareas studied.

Eight hypotheses set the parameters of the
Hypotheses 7 and 8 were divided into the six

These hypotheses dealt with:

1. attitudes toward educational costs
2. attitudes toward academic freedom

3. attitudes toward democratic process

4. attitudes toward student protest
5. perceived conflict management ability
6. attitudes toward student participation in decision-making
Demographic Variables
The study respondents consisted of 128 students, 21 administrators
and 21 professors.

Of these numbers, the student population consisted

of 88 males and 40 females.

The administrator group represented 15 males

and 6 females, and the professor group represented 18 males and 3 females.
Tables 2 and 3 show the sample numbers and percentage of age distribution
for administrators, professors and students.
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TABLE 2
AGE DISTRIBUTION FOR AIMINISTRATORS AND PROFESSORS
Administrat or
N

Years

Pct

Professor
N

Pct

25- 29

3

14.3

7

33 . 3

30-34

10

47. 3

10

47 . 6

35-39

5

23 . 8

3

14. 3

40- 44

1

4. 8

1

4. 8

50 and over

2

9-5

21

100 . 0

21

100 . 0

Total

TABLE 3
AGE DISTRIBUTION FOR THE STUDENT GROUP
Student
N

Years

Percent

1

.8

17- 21

36

28 .1

22- 26

63

49 . 2

27- 31

18

14. 2

32 and over

10

7. 8

128

100 . 0

Less t han 17

Total
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A majority of the students' ages fell in the range of between
22 and 26 .

Only .8 percer:it represented an age group of less than 17

and 7. 8 percent fell in the age group of 32 and over.

Table~ presents

a frequency distribution of student population according to area of
specialization.

A plurality (45%) of the students were majoring in the

social science area.

The areas of education and the physical sciences

accounted for 38 . 3 percent (19 . 5% and 18. 8%, respectively) of the remaining 54 . 7 percent.

TABLE 4
FREQUENCY DISTRIBUTION - AREA OF SPECIALIZATION

Area of Specialization

Student

Percent

N

Social science (political science,
sociology , psychology, etc)

58

45 . 3

3

2.3

25

19.5

5

3.9

Physical sciences (biology ,
chemistry etc.)

24

18.8

Engineering (all branches)

10

7.8

3

2.3

128

100.0

Business administration
Education
Pre-medicine

Others
Total

72
Table 5 shows the income or economic strata of the students '
families .

Over half of the students ' families fell within the income

level of between 01500 to 05000 or $2340 to $7800 (see table 6) .
Current exchange rate was used in the conversion of the Nigerian naira
to the American dollar .

The rate of exchange at the time of this writing

was 01 equaled · $1.56 (one naira equaled one point fiffty- six dollars) .
Less than 15 percent of the student families fell in the upper middle
income levels .

No upper income bracket was shown in the questionnaire

because at the time of this study, it was not possible to determine
upper income bracket .

TABLE 5
STUDENT FAMILY INCOME STATUS

Income Level

Student

Percentage

Less than ¾1500

36

28.1

¾3000-5000

36

28 . 1

05000- 9000

25

19.1

Ji19000- 10000

4

3.1

010000- 14000

8

6.3

014000 and over

9

7.8

9

7.8

128

100 . 0

No Response
Total
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With regards to the level of education for the professor and
administrator groups, the results showed that 19 percent of the administrators
possessed the bachelors degrees, 23.8 percent of the professors and 9.5
percent of the adm.D1istrators held the masters degree.

For the professor

group, 9. 5 percent and 23 . 9 percent adm.D1istrators have done further studies
above the masters .

Those who hold the doctorate were 66 . 7 percent for

the professor group and 47 . 6 percent for the administrator group.99
Among the adm.D1i strator and professor groups only 10 members of
both groups reported the longest tenure of 10 years and above (see table
6) .

Those in the administrator group had generally longer tenure than

those engaged in teaching.

TABIB 6
IENGTH OF SERVICE FOR ADMINISTRATORS AND PROFESSORS

Years of Service

Adm.

Pct.

Prof.

Pct.

Under one year*

4

19.0

3

14 . 3

One to three years

3

14 . 3

7

33.3

Four to six years

4

19.0

6

28 . 6

Seven to nine years

3

14. 3

2

9. 5

Ten years and over

7

33.3

3

14 . 3

21

100 . 0

21

100 . 0

*Respondents in this range have been in the university for at least
two semesters or nine months and saw the 1978 st udent cri sis .
99Adm.D1istrator group includes faculty officers.
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In analyzing the roles of the professor and administrator groups, the

investigator found that 95.2 percent lecturers clearly defined their
jobs to be related to teaching responsibilities, and 4.8 percent combined
teaching with administrative responsibilities.

In the administrative

group, 33.3 percent were administrative assistants, 14.3 percent were deans,

9-5 percent assistant deans and 33.3 percent were heads of departments.
In this group,

9-5 percent indicated that they combined adm:imistrative

work with teaching.
Reliability of Study Population
To establish a reliability for the population in the study, a
theoretical sample group of 30 was randomly selected from the 170 subjects.
The reliability coefficients for this group are shown in table 7.

On

the

average, the coefficients for this group of respondents was much higher
than those for the pilot group.
a slight loss.

However, two groups of variables showed

The dependent variable probing attitudes toward student

protest behaviors lost .8 and the group of questions related to perceived
management lost .4.

►
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TABIB 7
COMPUTED RELIABILITY FOR STUDY GROUP POPULATION

Spearman- Brown Step-Up
Attitude toward Education Cost

.77

Attitude toward Academic Freedom

. 86

Attitude toward Student Protest Behaviors

-53

Attitude toward Democratic Process

.91

Perceived Conflict Management

.61

Attitude toward Student Participation

.74

Analysis of the Hypotheses
This section discusses the hypotheses of this study.

At- test

will be utilized in determining between group differences .
Ho. 1.

There will be no significant differences in the mean

scores of professors , adrrdnistrators or students as groups nor
between males and females in the total sample in their attitudes
toward educational cost variables.
This hypothesis was intended to determine any significant diffe~ ~
rence between the attitudes of the three groups and between male and
female constituents of this study on education cost variables.

Table

8 shows an analysis of variance testing ths= significance of this

hypothesis.

A two way analysis of variance resulted in a significant

F coefficient of 6.491 for groups.

All other effects were non-
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significant.
TABIB

8

ANALYSIS OF VARIANCE BEIWEEN PROFESSORS, STUDENTS AND ADMINISTRATORS'
ATTITUDES TOWARD COST VARIABLES (N=l69)
Source of Variation

ss

DF

MS

F

Significance

6.307

3

2.102

5.057

.002

Sex

1.383

1

1.383

3.326

.070

Group

5-397

2

2.698

6.491

.002b

.428

2

.214

.515

.599

.428

2

.214

.515

.599

Explained

6.735

5

1.347

3.240

.008

Residual

68.177

164

.416

Total

74.912

169

.443

Main Effect

2-way Interactions
Sex by Group

bsignificant at .01 level
As shown on the above table, there was a significant difference
between the attitudes of students, professors and administrator groups
regarding education costs.

The hypothesis expressing no significant

difference between the groups was rejected at the .01 level.
At-test was utilized in determining group differences.

This

t-test compared the administrator-professor, professor-student and
administrator-student groups.
are reported on Table 9.

The t-values for these combinations

An analysis of the means between the prof-

essor-student groups showed at-value of 2.66 and significant at the
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.05 level, with the professor group having the more negative attitudes.
The administrator-student means show at-value of 2.44 and significant
at .01 level, indicating students to be more positive in attitudes toward
educational cost variables.
yielded at-value of .14.

The professor-administrator group comparison
This was nonsignificant.

TABLE

9

T- TEST VALUE FOR AflVIINISTRATOR, PROFESSOR AND STUDENT GROUPS
ON EDUCATION COST VARIABLES

Variabl e
Group

Mean

SD

21

2. 5000

. 487

128

2. 0938

. 670

21

2.4762

.642

128

2. 0938

. 670

Professor

21

2. 5000

. 487

Administrat or

21

2. 4762

. 642

121

2.1446

. 645

Professor
Student
Admini strator
Student

Number
of Cases

.

T-Val ue

DF

2- Tail Prob .

3,34

33 . 81

.002b

2.52

27 . 65

.018b

.14

37 , 31

. 893

- 1.38

82 . 05

.171

-SEX

Mal e
Femal e

bSi gni ficant at . 01 level

49

2.3061

,708
-"-<I

00
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Ho. 2.

There will be no significant differences in the mean

scores of professors, administrators or students as groups nor
between males and females in the total sample in their attitudes
toward academic freedom variables.
This hypothesis considered a number of variables.

These variables

were intended to determine whether there was any significant difference
in attitudes between respondents toward academic freedom.

A two way

analysis of variance utilized to determine group means and sex differences
produced F-ratios of .089 and 1.099 respectively.

These F-ratios were

nonsignificant at the .05 level.
Based on the data reported on Table 10, none of the factors measured
was significant.

As a result, there was no significant difference

between the attitudes of the three groups measured.

Sex had no signi-

ficant contribution to the groups' attitudes toward academic freedom .
Hypothesis 2 could not be rejected at the .05 level.
As shown on Table 11, there was no significant differences between
the groups.

At-test analysis to determine between group differences

indicated no significant difference between student-professor, studentadministrator and professor-administrator combinations.

Sex was equally

nonsignificant.
All the groups tended to lean toward agree position in attitudes
toward academic freedom.

Males in the total sample were slightly more

negative in attitudes than female participants.

TABLE 10
ANALYSIS OF VARIANCE BETWEEN PROFESSORS, STUDENTS AND ADMINISTRATORS ' ATTITUDES
TOWARD ACADEMIC FREEDOM VARIABLES (N=l69)

Source of Variation

ss

DF

MS

F

Signifi cance

Main Effects

,395

3

. 132

. 403

, 751

Sex

, 359

1

,359

1.099

. 296

Group

.058

2

.029

.089

.915

2-Way Interacti on

. 607

2

. 303

. 929

, 397

Sex by Group

. 607

2

.303

.929

.397

Explained

1. 002

5

.200

. 614

.690

Residual

53 , 550

164

. 327

Total

54 . 551

169

.327

en
0

TABIB 11
t - TEST ANALYSIS FOR PROFESSOR, STUDENT AND AUVIINISTRATOR GROUPS ON
ACADEMIC FREEDOM VARIABLES
Variabl e

Number
of cases

Mean

SD

Professor

21

2.3929

.664

Administrator

21

2.3810

.478

Professor

21

2. 3929

.664

Student
Administrator
Student

128

2.4199

.569

21

2.3810

. 478

128

2. 4199

. 569

121

2. 4401

.594

49

2. 3418

.497

t - value

DF

2 Tail
Probability

.07

36 . 35

.947

-. 18

25.05

. 861

-. 34

30.11

. 739

1.10

105 . 61

.273

-SEX

Male
Female

t - test computation was based on nonpooled variance

co
f-'
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Ho. 3.

'Ihere will be no significant differences in the mean

scores of professors, administrators or students as groups
nor between males and females in the total sample in the total
sample in their attitudes toward democratic process variables.

In order to determine whether there were any significant difference
between the total males and females in the sample and the attitudes of
professors, students and administrators in the study on democratic
process variables, a two way analysis of variance was utilized.
hypothesis several variables were considered.

On

this

'Ihe respondents were asked

to consider several variables deemed as part of a democratic process.
An

F coefficient of 1.307 derived from the data reported on table 12

led to the failure to reject the hypothesis at the .05 level.

'Therefore,

there was no significant difference either· in the attitudes
of the professor, student and administrator groups or between sex of the
total sample population.
The t-test computed for these groups, (student, professor and
administrator) showed no significant differences according to the
stipulated level for this study.
However, the three groups, student, administrator and professor
groups were more agreeable here than any where else in this study.
All the groups tended to be either neutrally inclined or disagreed with
the democratic process variables, hence the inability to reject the
above hypothesis (see table 13).

TABLE 12
ANALYSIS OF VARIANCE OF PROFESSORS , STUDENTS AND AIMINISTRATORS A'ITITUDES
TOWARD DEMOCRATIC PROCESS VARIABLES (N=169)

ss

DF

MS

F

Main Effect

1.205

3

. 402

1.372

.253

Sex

.306

1

, 306

1. 045

, 308

Group

, 765

2

.383

1.307

.274

, 373

2

.188

. 640

. 528

, 373

2

.188

. 640

. 528

Explained

1.581

5

.316

1. 079

, 374

Residual

48 . 031

164

. 294

Total

49 . 612

169

. 294

Source of Variation

2- Way Interactions
Sex by Group

Significance of F

co
w

TABIE 13
t - TEST FOR PROFESSOR, ALMINISTRATOR AND STUDENT GROUPS ON DEMOCRATIC PROCESS
VARIABLES
Vari able

Number of
cases

Mean

SD

Professor

21

2. 8413

. 470

128

3.0612

. 563

21

2. 9921

.446

128

3.0612

. 563

Professor

21

2. 8413

. 470

Administrator

21

2. 9931

.535

121

2. 9931

. 535

49

3.1054

.556

Student
Administrat or
Student

t -Val ue

DF

- 1.93

30. 29

. 06

-. 63

31. 53

-53

-1. 07

39.89

. 292

-1. 21

85. 98

. 231

2-Tail
probability

-SEX

Male
Femal e

co
-!="
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Ho. 4. . There will be no significant differences :in the mean
scores of professors, adm:inistrators or students as groups nor
between males and females in the total sample in their attitudes
toward student protest behaviors.
This hypothesis was intended to detenmne if there was any significant difference between the student group, the professor group and the
adm:inistrator group on a set of variables relating to student protests.
At the same time, the hypothesis was intended to seek implications of sex
and whether it had any direct or indirect influence on the subjects'
r esponses or attitudes toward these variables.
A two-way analysis of variance computed on the data collected
from adm:inistrator, student and professor respondents shown on ~able
13 produced an F coefficients of .073 and .001 for group and sex respectively.

These coefficients led to the inability to reject the hypothesis.

Therefore, no significant differences could be elicited either between
the groups or between males and females of the three groups combined.
The t-values reported on Table 14 regarding student protest variables
were also nonsignificant.
and neutral positions.

The three group means were midway between agree

However, the administrator group was more inclined

to favor student protest than the other two groups.

TABLE

14

ANAtYSIS OF VARIANCE OF STUDENT, AUVIINIS'IRATOR AND PROFESSOR GROUPS
MEAN RESPONSES ON STUDENT PROTEST BEHAVIORS (N=l69)

ss

DF

MS

F

Significance of F

Main Effects

.175

3

. 058

.449

.718

Sex

. 000

1

.000

.001

.970

Group

.175

2

.087

.073

. 512

.138

2

. 069

.532

.588

.138

2

.069

.532

.588

.313

5

.063

.483

.789

Residual

21.294

164

.130

Total

21.294

169

.128

Source of Variation

2- Way Interaction
Sex by Group
Explained

(X)

0\

TABLE 15
t-TEST ANALYSIS OF STUDENT, PROFESSOR AND A.CTvITNISTRATOR GROUP MEANS ON
STUDENT PROI'EST

Vari abl e
Group
Professor

Number of
cases

Mean

SD

21

2. 6238

, 377

128

2. 6148

, 356

21

2. 5190

, 356

128

2. 6148

, 356

Professor

21

2. 6238

,377

Admini strat or

21

2. 5190

,356

121

2. 6050

,352

49

2. 6020

, 372

Student
Administrator
Student

t -Value

DF

2- Tail
Probability

. 10

26 . 19

, 92

-1.14

26 . 98

. 26

,93

39 . 87

. 360

. 05

84 , 84

, 96

SEX
Male
Femal e

CX>
-----:J
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Ho . 5.

There will be no significant differences in the mean
scores of professors, administrators or students as groups
nor between males and females in the total sample in their
perceptions toward conflict management ability.

The purpose of this hypothesis was to determine whether any significant
differences existed between males and females in the total sample,
and between the students, professors and administrators ' perceptions
of conflict management variables .

An

analysis of variance computed

for these variables as shown on Table 16 indicated an F ratio of
6.936 , which was significant at the . 001 l evel .
TABLE 16
ANALYSIS OF VARIANCE OF STUDENT, PROFESSOR AND All\IDJISIBATOR
GROUPS ATTITUDES TOWARD CONFLICT MANAGEMENT (N=l69)

Source of Variation

ss

DF

2.783

3

. 177

F

Significance of F

.928

5. 067

. 002

1

. 177

. 968

. 327

2.540

2

1. 270

6.936

2- Way Interaction

.103

2

.052

. 281

. 755

Sex by Group

.103

2

. 052

.281

. 755

3. 153

. 10

Main Effects

Sex
Group

MS

Explained

2. 886

5

.557

Residual

30 .027

164

.183

Total

32 .913

169

.195 .

aSignificant at .001 level

. O0la
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the .001 level.
'Ihe above results indicated a significant difference between
the groups' mean attitudes toward administrator's conflict management
ability.

Therefore, the null hypothesis was rejected beyound the

.05 level criteria.

However, sex yielded no significant difference

in the total sample mean as a ma.in effect.

All other variables as

reported on Table 16 were nonsignificant.

In other to determine further which of the groups were significantly
different, at-test was computed for student and professor groups, and
for student and administrator groups.

There was also at-test compari-

son between administrators and professors.

There was no significant

difference between administrators and professors.

There was no significant

difference between the professor-student group means comparison.

Also

no significant difference existed between the professor-administrator
group means comparison.

However, there was a significant difference

between the administrator and student groups, with administrator group
having the more negative attitudes.

TABLE

17

t-TEST FOR GROUP MEAN DIFFERENCES FOR THE PROFESSOR, STUDENT AND
ATIVIINISTRATOR GROUPS ON CONFLICT MANAGEMENT
Variable

Number of
cases

Professor

Mean

SD

21

2.9286

.467

Student

128

2.7891

.410

Student

128

2.7891

.410

21

3.1587

.482

21

2.9286

.467

21

3.1587

.482

Administrator

.

Professor

DF

2-Tail
Probability

1.29

25.30

.209

3.74

24.97

.oooa

-1.57

39.96

.124

t-Value

aSignificant at .001 level
\.0
0
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Ho.

6.

There will be no significant differences in the mean

scores of professors, administrators or students as groups
nor between males and females in the total sample in their
attitudes toward student participation in decision-making.
Like other hypotheses that have been dealt with in this chapter,
a set of variables were used to solicit responses from the three groups
in the study.

An

analysis of variance was employed in determining

whether or not there were any significant differences between these
three groups , and between the males and females in the sample population.

As shown in Table 17, this hypothesis was significant at the

.001 level for groups .
This hypothesis was rejected, and therefore, there was a si gnificant difference in responses between the three groups .

Since several

variables were tested in this hypothesis, t o determine where group
differences were, at-test was computed comparing student-administrator
groups , professor-student groups and professor-administrator groups .
Since the coefficient of sex was nonsignificant, at-test analysis
for

this factor was neglected.

The t-test on Table 19 indicated

significant differences between the student-professor groups and
between student-administrator groups .

But there was no significant

difference between professor-administrator groups.
While the student group tended to be more favorable in attitudes,
the administrator and professor groups appeared to be more negative in
attitudes toward student participation in decision-making.

TABLE 18
ANALYSIS OF VARIANCE OF PROFESSOR, S'IUDENT AND ACMINISTRATOR GROUPS ATITTUDES
TOWARD S'IUDENT PARrICIPATION (N=169)

Source of Variation
Main Effects

ss

DF

MS

F

Significance of F

4. 722

3

1. 574

7. 637

.001

. 401

1

. 401

1.945

.165

4. 512

2

2. 256

10 . 947

.001a

, 378

2

.189

. 917

. 402

, 378

2

.189

. 917

. 402

Explained

5. 099

5

1. 020

4.949

. 001

Residual

33 . 797

164

. 206

Total

38.897

169

. 230

Sex
Group

2- Way Interactions
Sex by Group

aSignificant at . 001 level

\0

I\)

TABLE 19

t -TEST OF GROUP MEANS ON PERCEPI'IONS OF STUDENT PARI'ICIPATION IN" DECISIONS

Variable
Group

Nt.nnber of
cases

Administrator
Student
Professor
Student

21

Mean

2. 8968

SD

. 335

128

2. 4870

. 483

21

2. 8095

, 370

128

2. 4870

Professor

21

2. 8095

. 370

Administrator

21

2. 8968

. 335

DF

2- Tail
Probability

4. 84

35 . 27

.oooa

3. 53

32 , 33

. 001a

-. 80

39 . 62

. 428

T-Value

aSignificant at . 001 level

I..O

w
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Ho . 7. For each of the six areas, A-F, there will be no
significant differences within the professor and adm:inistrator
group, by sex, age group., length of service ., education level
nor position title .
This hypothesis was broken- up into six subareas only for the
purposes of the above hypothesis . These subareas include (a) attitudes
toward educational costs , (b) attitudes toward academic freedom ,
(c) attitudes toward student protest behaviors , (d) attitudes toward
democratic process., (e) perceived conflict management and (f) attitudes
toward student participation in decision-maldng .

For the purpose of

analyzing demographic variables , the professor and administrator groups
were treated as one mdependent group .
Subarea (a)
This first section of the hypothesis was :intended to determine
any significant differences in demographic variables within the
professor- administrator group on items about education costs .

An

analysis of variance was utilized to determine whether there were any
diff erences between age groups and with sex effect m attitudes of
professors and administrators toward education cost .

The F factors

derived from the analysis showed that there were no si@'lificant
differences either between age groups or sex .
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TABIE 20
VARIANCE OF SEX AND EDUCATION COST VARIABIBS (N=41)

Source of Variation
Main Effects
Sex

ss

DF

MS

. 003

1

.003 1. 212

. 925

. 003

1

.003 1. 212

.925

TABLE

F

Significance of F

21

VARIANCE BEI'WEEN AGE GROUPS ON EDUCATIO COST (N=42)

ss

DF

MS

Main Effects

1. 505

4

. 376

1.212

. 322

Age Groups

1.505

4

. 376

1.212

. 322

Source of Variation

F

Significance of F

Also an analysis of variance was computed to determine the effect
of the level of education on the mean responses of administrator and
professor group on education cost variables . The computed F-ratio of
. 881 was nonsignificant at the stipulated alpha level .
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TABLE 22

AN ANALYSIS OF VARIANCE OF PROFESSOR AND A™rnISTRATOR ' S
LEVEL OF EDUCATION AND MEAN ATI'ITUDES TOWARD EDUCATION COST
(N=42)

ss

DF

MS

Main Effects

. 845

3

Level of Education

. 845

3

Source of Variation

F

Significance

. 282

. 881

. 460

. 282

. 881

. 460

To determine whether the length of service of a professor or
administrator would make significant difference in the way he/she responded
to items on education costs , an analysis of variance was computed .

A

derived F- ratio of 3. 904 showed that there were significant differences
within the professor and administrator group .

TABLE 23

ANALYSIS OF VARIANCE OF PROFESSOR- ADMINISTRATOR GROUP MEAN NITITUDES
Ta-JARD EDUCATION COST (N=42)

ss

DF

Ma.in Effect

3, 857

4

.964

3, 904

.01

Length of Service

3, 857

4

. 964

3,904

.01b

Source of Variation

MS

F

Significance

bs gnificant at . 01 level
This part of the hypothesis was rejected, indicating a significant
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difference within the group when length of service was used as an
mdependent variable .

Jn

order to determine where the differences

were located within the group, a Scheffe test was utilized with the
length of service . As a result , the length of service which was
divided into 5 subgroups were compared .

The results of the comparisons

are shown on table 24 .
There were significant differences between those administrators
and professors who had served for one year and those who had served
between 7 and 9 years ; and 10 years and over .

A comparison between

those administrators and professors who had spent from 1- 3 years and over
10 years ; from 4- 6 years and 7-9 years yielded significant differences
within the group .
With regard to education costs , those administrators and professors
who have longer tenure f'rom ten years and over were more posi tive
attitudes than those with less than one year .

m

Similarly , those with

tenure of between 7-9 years expressed more positive attitudes on education
cost variables than those with between 4-6 years of tenure .

In general ,

length of service t ended to correlate with attitudes toward education
costs .
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TABIE 24

SCHEFFE TEST OF LENGTH OF SERVICE ON AI:MINISTRATOR
AND PROFESSOR MEAN ATTITUDE ON COSTS

Years of Service

0- 1
1- 3

&

Means
Years

0- 1
(2 . 39)

Scheffe
Factor

Mean
difference

Significance

- 1. 24

1.87

Nonsignificant

0- 1 &
4- 6

- 2.18

2. 00

Nonsignificant

0- 1 &
7- 9

- 1.03

2. 27

Significant

1. 66

1.88

Significant

-. 94

1. 80

Significant

. 21

2.09

Significant

2. 90

1.65

Nonsignificant

1.15

2. 21

Significant

3. 85

1.80

Nonsignificant

2. 69

2. 09

Nonsignificant

0- 1 &
10 and over
1- 3 &
4- 6

1- 3
(2 . 70)

1- 3 &
7- 9
1- 3 &
10 and over
4- 6
7- 9

&

4- 6
(2 . 93)

4- 6 &
10 and over
7- 9 &
10 and over

7- 9
(2 . 65)
10 and over
(1 . 98)
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TABLE 24

SCHEFFE TEST OF LENGTH OF SERVICE ON AI11INISTRATOR
AND PROFESSOR MEAN ATI'ITUDE ON COSTS

Years of Service

0- 1
1- 3

&

0- 1
4- 6

&

0- 1
7- 9

&

Means
Years

0- 1
(2 . 39)

0- 1 &
10 and over
1- 3
4- 6

&

1- 3
7- 9

&

1- 3
(2 , 70)

1- 3 &
10 and over
4- 6
7- 9

&

4- 6
(2 . 93)

4- 6 &
10 and over
7- 9 &
10 and over

7- 9
(2 . 65)
10 and over
(1. 98)

Scheffe
Factor

Mean
difference

Significance

- 1.;24

1.87

Nonsignificant

- 2.18

2. 00

Nonsignificaht

'-1.03

2. 27

Significant

- 1.66

1.88

Significant

-. 94

1.80

Significant

. 21

2.09

Significant

2. 90

1.65

Nonsignificant

1.15

2. 21

Significant

3. 85

1.80

Nonsignificant

2. 69

2. 09

Nonsignificant
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An analysis of variance, to determine the within administrator

and professor group differences in responses to education costs when
levels of job responsibility was made a
F coefficient of . 208 .

ma.in

effect resulted in an

The table below showed that there was no

significant difference in attitude within the group .

TABLE 25
EFFECT OF JOB RESPONSIBILITY IN MEAN ATTITUDE ON
EDUCATION COSTS VARIABLES (N=42)

ss

DF

MS

Main Effects

.285

4

. 071

. 208

. 935

Job Responsibility

. 285

4

. 071

. 208

. 935

Source of Variation

F

Sig;ri.ificance

The job responsibility of the administrator or professor had no
significant effect on his attitude toward educational costs .
Subarea (b)
This subarea dealt with variables related to academic freedom .
Subarea (b) was intended to determine the relative influence of the
five demographic variables of sex, age groups , degree held , length of
service and job responsibility for the professor- administrator group .
An

analysis of variance as shown on table 26 below., using sex as a

effect produced a coefficient F 2. 782 .

I

ma:in

This subarea was nonsignificant
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TABIE 26
ANALYSIS OF VARIANCE OF SEX AND MEAN ATI'ITUDES TOWARD
ACADEMIC FREEOaVI (N=42)

Source of Variation
Main Effect

Sex

ss

DF

. 871

1

.264 2. 789

. 103

. 871

1

. 264 2.789

. 103

at the stipulated alpha level.

F

MS

Significance

Therefore , no significant difference

in attitudes existed between males and females constituents of the

group on the measured academic freedom variables .
Also , age was used as a main effect of investigation .

The computed

coefficient relating to this part of the hypothesis was not significant
as expected .

TABIE 27
ANALYSIS OF VARIANCE BEIWEEN AGE GROUPS AND MEAN ATTITUDES
TCMARD ACADEMIC FREEOaVI VARIABLES (N=42)

ss

DF

MS

F

Significance

Main Effect

1 . 096

4

.274

. 824

. 519

Age Groups

1. 096

4

.274

. 824

. 519

Source of Variation

Therefore , no significant mean differences were elicited between
age groups .
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To determine whether the level of education attained had any

relative influence on mean responses of the a.dmmistrator- professor
group, an analysis of variance was computed for academic freedom variables .
This computation yielded a coefficient of . 258 indicating a failure to
rej ect the hypothesis that a significant difference existed within the
group .
TABLE 28
ANALYSIS OF VARIANCE ON LEVEL OF EDUCATION AND
ACADEMIC FREE00"1 VARIABLES (N=42)

Source of Variation
Main Effect

Level of F.ducation

ss

DF

MS

F

. 268

3

.089

. 258

. 855

.268

3

.089

.258

. 855

Signi.ficance

In this particular study , the level of education of the administrator and professor respondents did not have any significant influence
on their attitudes toward variables on academic freedom .
An

attempt to answer the question whether there were any

significant differences between length of service and mean responses
to academic freedom variables , an analysis of variance was also computed.
The computation yielded a nonsigni:icant F coefficient of . 441 .
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TABLE 29
ANALYSIS OF VARIANCE BEIWEEN IBNGTH OF SERVICE AND
ACADEMIC FREEDOM VARIABLES (N=42)
Source of Variation
Main Effect

Length of Service

An

ss

DF

MS

F

Significance

. 609

4

.152

. 441

-778

. 609

4

.152

. 441

.778

analysis of variance also computed to determine levels of

job responsibility and mean responses to academic freedom variables
produced an insignificant F coefficient of .767 .

TABLE 30
ANALYSIS OF VARIANCE BEIWEEN JOB RESPONSIBILITY AND
ACADEMIC FREECOM (N=42)

Source of Variation
Main Effect

Job Responsibility

ss

DF

MS

1.026

4

.257

.553

1.026

4

.257

-553

F

Significance

The job designation of either a professor or administrator
had no significant implication in the way he/she responded to academic
freedom variables .
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Subarea (c)
The purpose of subarea (c) was to detennine whether any significant differences existed between sex , age groups , education level ,
length of service , job responsibility , and professor and administrator
group mean responses to student protest variables .
An

analysis of variance computed for sex as the independent

variable on student protest behavior yielded an F of . 306 .
to the failure to reject the above hypothesis .

'lhis led

Indications from the

analysis of variance were that no significant differences existed
between male and female respondents .

Sex , therefore , showed no

significant difference in the respondents ' attitudes toward student
protest behaviors .
The analysis of variance computed for age groups indicated a
coefficient of 1 .126 . Based on the data below on table 32 , the
hypothesis was not rejected .

Therefore , no significant differences

existed between age groups .

TABIE 31

ANALYSIS OF VARIANCE BE'IWEEN SEX OF AI:MINISTRATOR AND PROFESSOR
GROUP ' S MEAN RESPONSES TOWARD STUDENT PROrEST (N=42)
Source of Variation
Main Effect

Sex

ss

DF

MS

. 042

1

. 040

. 306

.583

. 042

1

. 040

.306

. 583

F

Significance
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TABIE 32
ANALYSIS OF VARIANCE B
Afl\1INISTRATOR- PROFESSOR ' S AGE
GROUPS AND MEAN A'ITITUDES '!WARD STUDENT' PROI'EST (N=42)

ss

DF

MS

F

Main Effects

.595

4

.149

1.126

. 359

Age Groups

.595

4

.149

1.126

. 359

Source of Variation

Significance

Also computed analysis of variance for job responsibility ,
level of education and length of service showed nonsignificant results .
The data on Table 33 shows the nonsignificant F ratio was .236 .

TABLE 33
ANALYSIS OF VARIANCE BE'IWEEN EDUCATIONAL IEVEL OF PROFESSORAaVIINISTRATOR ' S GROUP MEAN A'I'ITIUDES 'IDNARD STUDENI' PROIESTS

(N=42)

Source of Variation

SS

DF

MS

F

Significance

Main Effect

.100

3

.033

.236

. 871

Fil.ucation Level

. 100

3

. 033

. 236

. 871

The data showed on Table 33 also led to a failure to reject the null
hypothesis of no significant differences between administrator and
professor 's length of service .
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TABLE 34

ANALYSIS OF VARIANCE BEIWEEN AIMINISTRA'IDR AND PROFESSOR
GROUP BY LENGTH OF SERVICE ON MEAN RESPONSES (N=42)

Source of Variation
Main Effect

Length of Service

ss

DF

MS

F

. 889

4

. 222

1. 789

.152

. 889

4

. 222

1. 789

. 152

Significance

Accordingly , an analysis of variance was utilized for levels of
j ob responsibility of either a professor or an administrator and to
dete:mdne mean differences in attitudes toward student protest behaviors .
A derived coefficient of . 225 was not significant at the designat ed
alpha level .

Based on this coefficient , the null hypothesis relating

to this aspect could not be rejected.
TABLE

35

ANALYSIS OF VARIANCE BEI\<JEEN LEVELS OF JOB RESPONSIBILITY
(N=42)

Source of Variation
Main Effect

Job Responsibility

ss

DF

MS

.130

4

.033

. 225

. 922

.130

4

.033

. 225

. 922

F

Significance
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SUbarea (d)
The intention of this section was to determine mean differences
within the group on demographic variables , sex, age groups , level of
education, length of service and job responsibility on democratic
process variables .

On

these variables an analysis of variance was

computed to determine the differences in attitudes between male and
female on group mean responses .

The data on the table below which

shows the results of the computation led to the failure to reject the
null hypothesis relating to this aspect .
TABLE 36

ANALYSIS OF VARIANCE BEIWEEN MAIE AND FEMALE ON MEAN
RESPONSES ON DEMOCRATIC PROCESS VARIABLES (N=42)

Source of Variation
Main Effect

Sex

ss

DF

MS

F

Significance

. 009

1

. 009

. 041

.841

. 009

1

. 009

. 041

.841

Also in an attempt to detennine whether significant differences
existed among age groups ' mean responses on democratic process index ,
an analysis of variance was performed.

'Ihe computation , resulted in

an F coefficient of 3. 308, and was significant at the . 05 level.

It was not

possible to reject the null hypothesis relating to this subarea of no significant differences between age groups ' attitudes toward democratic

vari-
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able .
Thus , there was a significant difference between age groups in their
mean responses to democratic process index.

Since there were six age

groups , a Scheffe test was computed to see if a determination could be
made of differences within the groups .

In the utilization of the Scheffe

test , age group comparisons were made (see Table 38) .

TABIE 37
ANALYSIS OF VARIANCE BETwEEN AGE GROUPS MEAN RESPONSES ON
DEMOCRATIC PROCESS VARIABLES (N=42)

Source of Variation

Main Effects
Age groups

ss

DF

MS

2. 272

4

,568

3,308

. 021

2 . 272

4

.568

3. 308

. 021

F

Si@'lificance

A comparison of all the age gt'Oups except 30- 34 and 50 and over ,
produced no significant mean difference withln the adm1nistrator and
professor group .

The most negative 1n attitudes toward democratic

process was age group 35-39, the other three groups were somewhat
indentical in attitudes- neither favoring nor strongly rej ecting
democratic process .

108
TABLE 38
SCHEFFE TEST ON MEAN CCMPARISON BETWEEN AGE GROUPS ON DEl\"IOCRATIC
PROCESS VARIABLE'S

Mean

Year

Age group

Scheffe
Factor

Mean
difference

Significance

25- 29
30- 34
35- 39

&

30- 34
40- 44

&

30- 34
45- 49

&

30- 34
(3.186)

30-34 &
50 and over
35-39
40- 44

&

35-39
45- 49

&

35- 39
(3 . 516)

35-39 &
50 and over
40- 44
45- 49

&

40- 44
(3 . 08 )

40- 44 &
50 and over
45- 49 &
50 and over

45- 49
(2 .63)
50 and over
(3. 00)

1.96

1.05

Nonsignificant

2. 94

.50

Nonsignificant

4,3

1.23

Nonsignificant

. 30

1.23

Significant

4. 90

1.22

Nonsignificant

2. 29

1.13

Nonsignificant

2. 26

1.19

Nonsignificant

1.36

1.03

Nonsignificant

2. 64

2.03

Nonsignificant

- 4. o

2.19

Nonsignificant
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An

analysis of variance performed on democratic process variables

in which level of education was used as an independent variable provided

a coefficient of ,532 .

'lhis coefficient was nonsignificant and could

not lead to a rejection of the null h_ypothesis .

'Iherefore , no significant

mean difference was found between the education levels of the professor
and administrator group .

TABLE 39
ANALYSIS OF VARIANCE BEIWEEN PROFESSOR- ADMINISTRATOR GROUP ' S IEVEL
OF EDUCATION AND MEAN ATITTUDE.S TOWARD DEMOCRATIC PROCESS VARIABLES
(N=42)

Source of Variation

ss

DF

MS

F

Si gnificance

Main Effect

. 348

3

.116

,532

.663

Educational level

. 348

3

. 116

,532

. 663

Also an analysis of variance was computed to determine whether
the length of service and job designation showed any significant
mean differences . The two tables below 40 and 41 indicate that no
significant differences existed either between the length of service
or job responsibility nor within the group .
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TABIE 40
ANALYSIS OF VARIANCE BErWEEN LENGTH OF SERVICE ON
DEMOCRATIC PROCESS VARIABLES (N=42)

Source of Variation

Main Effect

Length of service

ss

DF

MS

F

Significance

. 602

4

. 151

. 695

. 601

. 602

4

. 151

. 695

. 601

TABLE 41

ANALYSIS OF VARIANCE BRIWEEN AREAS OF JOB RESPONSIBILITY
AND DEMOCRATIC PROCESS (N=42)

Source of Variation
Main Effect

Job Responsibility

ss

DF

MS

F

Significance

. 792

4

.198 . 935

. 455

.792

4

. 198 .935

. 455

Subarea (e)
The aim of this section was to analyze the collected data relat:ing
to perceived conflict management ability of the university authority
in mitigating student protests and to determine any significant differences

between sex, age groups , level of education , length of service and
job responsibility .
To detennine the differences between sex and age groups mean

ill

responses of administrator and professor group , an analysis of variance
was conducted.

'lhe coefficients derived from the two independent

variables (sex and age groups) were not significant .

Therefore , it

was not possible to reject the null hypothesis about these two subarea
categories .

The two tables below showed the result of the analysis of

variance on conflict management variables .

TABLE 42
ANALYSIS OF VARIANCE BETWEEN MAIE AND FEMALE ON CONFLICT
MANAGEMENT VARIABLES (N=42)

Source of Variation
Main Effect

Sex

ss

DF

MS

. 007

1

. 007

. 030

. 863

. 007

1

. 007

. 030

. 863

F

Significance

TABLE 43
ANALYSIS OF VARIANCE BE'IWEEN AGE GROUPS ON CONFLICT MANAGEMENT
VARIABIES (N=42)

ss

DF

MS

F

Ma.in Effect

2. 029

4

. 507

2. 493

. 060

Age

2. 029

4

. 507

2. 493

. 060

Source of Variation

Significance

The coefficient relating to age group differences in mean responses
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was almost significant , but was one percentage point above the stipulated
level of significance .
Also the same analysis of variance was computed for the conflict
management variables with education level , length of service and job
responsibility as independent variables .

On

these main interactions ,

no significant differences were found for the level of education and
length of service .

However, a significant difference was found in the

aspect concerning the independent variables of job responsibility .
TABIE

44

ANALYSIS OF VARIANCE BEIWEEN PROFESSORS AND AIMINI.STRA'IDRS ' LEVEL
OF EDUCATION AND MEAN ATITIDDES 'IDWARD CONFLICT MANAGEMENT (N=42)

ss

DF

MS

Effect

. 696

3

. 232

. 994

. 406

&lucation Level

. 696

3

. 232

. 994

. 406

Source of Variation
Ma.in

F

Significance

TABLE 45

ANALYSIS OF VARIANCE BEIWEEN LENGTH OF SERVICE AND MEAN
RESPONSES ON CONFLICT MANAGEMENT VARIABLES (N=42)

Source of Variation
Main Effect

Length of Service

ss

DF

MS

1.403

4

. 351

1.592

. 197

1.403

4

. 351

1. 592

.197

F

Significance

The F ratios reported on Tables 44 and 45 failed to reject the null

ll3
11yp0thesis , expressing no significant differences within the groups
when education level and length of service were used as independent
variables .
The data on table -46 led to the rejection of the null hypothesis
concerning the aspect about job responsibility .

Scheffe test was further

utilized to determ1ne within group mean difference .

The area of job

responsibility which was divided into five categories, (1) adnrtnistra.tive
assistant, (2) the dean, (3) assistant dean, (4) head of department , and
(5) lecturer/professor.

The Scheffe test enabled a comparison of the

subcategory factors , (1) and (2) , (2) and (3) , (3) and (4) , (4) and (5),
and so forth .

The results of the Scheffe test shown on 48 indicated

mean differences between subcategories (l=adrninistrative assistant

TABIE 46
ANALYSIS OF VARIANCE ON JOB RESPONSIBILITY AND CONFLICT
MANAGEMENT V.ARIABIBS (N=42)

Source of Variation

Main Effect

Job Responsibility

ss

DF

MS

F

2. 256

4

.564

2. 857

. 037

2. 256

4

.564

2 . 857

. 037b

Significance

bSignificant at .05 level
and (2=dean) .

Also mean differences were found between subcategories

(2=dean) and (5=lecturer/professor) ; between subcategories (l=admini-
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strative assistants) and (4=head of department) .

'!he Scheffe coITelation

factor for the administrative assistants and lecturers of .67 equaled
the computed mean difference of . 67, indicating that both groups have
a tendency not to favor the ability of university administration to
mitigate student conflicts .
A comparison of administrative assistant and deans ' mean responses
indicated no correlation between the two levels .

Administrative assistants

and lecturers were rrore likely than deans to agree with the lack of ability
of the university administrators to handle student confrontations .
'!he heads of department and assistant deans were most positive in attitudes
toward administration ' s ability to handle student conflicts .
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TABLE

47

SCHEFFE TEST ON JOB RESPONSIBILITY LEVELS AND CONFLICT
MANAGEMENT VARIABIBS

Mean

Job Responsibility

Significance

Scheffe
Factor

Mean
Difference

-0 . 82

1.72

Significant

Adm . Asst . &
Asst . Dean

- 5.17

1. 72

Nonsignificant

Adm. Asst . &
Head of Dept .

-4 , 70

1.45

Nonsignificant

Adm. Asst . &
lecturer

. 67

. 67

-4 . 33

2.07

Nonsignificant

- 3.87

1.87

Nonsignificant

1.51

1.56

Significant

. 47

1.87

Significant

5. 84

1.56

Nonsignificant

5, 38

1.25

Nonsignificant

Adm . Asst . &
Dean

Dean & Asst .
Dean

Adm. Asst .

(2 . 88)

Dean

(3 .14)

Dean &- Head
of department
Dean &
Lecturer
Asst . Dean &
Head of Department

Asst . Dean

(3. 42)

Asst . Dean &
Lecturer
Head of Dept . &
Lecturer

Head

(3.53)
Lecturer

(2 . 89)

Significant
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SUbarea (f)
The section on subarea (f) concerns variables on student participation 1n decision-making .

In order to determine whether sex , age

groups , level of education, length of service and job responsibility
have

any

inf'luence in the mean responses of the professor and administra-

tive group , an analysis of variance was conducted .
The analysis of variance computed for sex , age groups and level
of education showed that the coefficients were nonsignificant at
the stipulated level , (see Tables 48 , 49 and 50) .
TABIB

48

ANALYSIS OF VARIANCE BEI'wEEN MAIE AND FEMALE ' S MEAN ATrITUDFS
TOWARD STIJDEID' PARI'ICIPATION IN DECISION-MAKING (N=42)
Source of Variation

ss

DF

MS

F

Significance

Main Effect

. 017

1

. 017

.134

.717

Sex

. 017

1

.017

.134

. 717

TABIE 49
ANALYSIS OF VARIANCE BEI'WEEN PROFESSOR AND AflvlINISTRATOR ' S
AGE GROUF LEVEL AND MEAN ATrITUDES 'IOvJARD STUDENT
PARI'ICIPATION IN DECISION-MAKING (N=142)

ss

DF

MS

F

Main Effect

1. 030

4

. 257

2. 360

. 071

Age

1. 030

4

.257

2, 360

,071

Source of Variation

Significance
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TABLE 50
ANALYSIS OF VARIANCE BEI'WEEN PROFESSOR- AIMINISTRATOR ' S GROUP
IEVEL OF EDUCATION AND MEAN A'ITITUDES TOWARD STUDENT PARTICIPATION IN DECISION-MAKING (N=42 )
Source of Variation

ss

DF

MS

F

Significance

Main Effect

. 210

3

. 070

. 547

. 653

F.ducation Level

. 210

3

. 070

.547

.653

The hypothesis relating to these three aspects failed to be rejected .
Accordingly , an analysis of variance was also computed on the
collected data on student participation variables with length of
service and job responsibility as main effects .

The resulting coef-

ficients as shown in the tables below were nonsignificant .

TABLE 51
ANALYSIS OF VARIANCE BE'IWEEN LENGTH OF SERVICE AND STUDENr
PARTICIPATION VARIABIES (N=42)

ss

DF

MS

F

Ma.in Effect

. 560

4

.140

1.149

. 349

Length of Service

. 560

4

. 140

1.149

. 349

Source of Variation

Significance
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TABLE 52

ANALYSIS OF VARIANCE BEIWEEN JOB RESPONSIBILITY AND S1IUDENT PARTICIPATION VARIABLE'S (N=42)

ss

Source of Variation
Main Effects

Job Responsibility

DF

MS

F

. 441

4

. 110

. 883

. 484

. 441

4

.110

. 883

. 484

Significance

Ho . 8: For each of the six areas A- F, there will be no significant
differences within the student group by sex, age group , academic
major, nor family income .
The above hypothesis was intended to test the subareas A- F dealt
with in the study .

These subareas are (a) education costs, (b) attitudes

toward academic freedom, (c) attitudes toward student protest behaviors,
(d) attitudes toward democratic process , (e) perceived conflict 11E.l1agement and (f) attitudes toward student participation in decision-making.
These subcategories will be discussed step by step .
Subarea(a)
The aim of this subcategory was to determine whether any significant differences existed between the demographic variables and within
the student group in mean responses on education cost variables .
An analysis of variance to determine whether sex was a main effect in
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student mean responses yielded an F coefficient of 4. 066 and rendered
the hypOthesis relating to this aspect significant at the .05 level .
TABLE 53
ANALYSIS OF VARIANCE BETh1EEN MALE AND FEMALE S'IUDENT MEAN RESPONSES

ON EDUCATION COST VARIABLES (N=l28)

ss

DF

1. 782

1

1. 782

4.066

.046

1. 782

1

1. 782

4. 066

.046

Source of Variation

Ma.in Effects
Sex

MS

F

Significant

bSignificant at . 05 level
'!he above data indicated that a significant difference existed between
male and female students .

'!he hypothesis was rejected and showed a

si~ficant difference in mean attitudes toward education costs .
In an attempt to determine differences between age groups , major

area of concentration in college and family :income strata within the
student group , an analysis of variance was conducted .

There was no

significant difference between age groups . The table that follows
showed that the coefficient relating to this aspect was too small to
be significant .

Thus failed to reject the null- hypothesis that stated

no significant differences existed within the student group when age
was used as a major effect .
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TABLE 54
ANALYSIS OF VARIANCE BETNEEN AGE GROUPS IN MEAN RESPONSES 'TOWARD
EDUCATIO COST VARIABLES (127)

ss

DF

MS

Main Effects

1.193

4

.298

.654

.625

Groups

1.193

4

.298

.654

.625

Source of Variation

Age

Si@71ificance

F

The major area of student concentration in college showed no
significant mean difference within the student group.

The F coefficient

of 1. 069 could not lead to a rejection of the null hypothesis partaining
to this aspect .
TABIE 55

ANALYSIS OF VARIANCE ON STUDENT MAJOR AREA AND EDUCATION COST

(N=124)

ss

DF

MS

Main Effects

2. 435

5

. 487

1.087

Area of Concentration

2.435

5

. 487

1. 087

Source of Variation

F

Significance

Also there was no si@71if1cant differenc~ between the students' family
income strata and mean responses to education cost variables .

For the
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significant level stipulated for this study, the alpha level of . 082
reported 1n the table below failed to reject the null hypothesis .

TABIB 56
ANALYSIS OF VARIANCE BEPNEEN STUDENT FAMILY INCavIE AND EDUCATION
COST VARIABIES
(N=lJ..8)

Source of Variation
Ma1n Effect

Family Income

ss

DF

4. 516

5

2. 013

. 082

4.516

5

2. 013

. 082

MS

F

Significance

Subarea (b)
'lhe purpose of this subarea was to elicit whether there were
differences 1n student mean responses on academic freedom variables
and student demographic variables which include sex, age groups , major
area of concentration in college and family income status .
The first demographic variable considered was the determination
of differences between males and females within the student group on
academic freedom variables .

An

analysis of variance computed on the

collected data resulted in a coefficient of . 122 . This led to the failure to reject the null hypothesis that no significant mean differences
existed between ma.les and females in the student group .
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TABLE 57
ANALYSIS OF VARIANCE BE'IWEEN

MALE'S

AND FEMALES ON ACADEMIC

FREEIXl"1 VARIABLF.s (N=l28)

Source of Variation
Main Effect

Sex

An

ss

DF

. 040

1

.040

.122

. 727

. 040

1

. 04

. 122

. 727

MS

Significance

F

analysis of variance performed on academic freedom variables

to determine difference between age groups was significant .

The data

reported on Table 58 indicated a significant level of the hypothesis ,
which stated that no significant differences could be found between age
groups on academic freedom variables .

However, this hypothesis was

rejected at a much higher alpha level of .001.
TABIB 58

ANALYSIS OF VARIANCE BE'IWEEN AGE GROUPS AND MEAN RE:sPONSFS TO ACADEMIC
FREEOOYI VARIABLF.s

Source of Variation
Ma:1n Effect

Age Groups

MS

(N=l26)

F

SS

DF

5.516

4

1.379

4. 749

5.516

4

1. 379

4. 749

aSignificant at . 001 level

Significance
. 001
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In order to determine where in the age groups , these differences
were located, a Scheffe test was computed for individual age group
comparison.

A_comparative analysis of the age group mean between age

groups 0- 17 and 17- 21, 0- 17 and 22-26 and so forth .

Table 56 shows the

comparison of these means . Mean differences existed between age group
17- 21 and 27- 31; 17- 21 and 32 and over .

Also differences were found

between age groups 22- 26 and 32 and over and between 27- 31 and 32 years
and over .

Age groups ' means for 22- 26 and , 32 and over indicated

that these groups were more positive in attitudes toward academic freedom
variables than age groups 17- 21 and 0- 17.
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TABIE 59

SCHEFFE TEST ON AGE GROUP COMPARISON ON ACADEMIC FREEIXl-1 VARIABLES

Age

Age

Mean

Group

0- 17
(4 . 00)

0- 17
17- 21

&

0- 17
22- 26

&

0- 17
27- 31

&

0- 17 &
32 and over
17- 21
22- 26

&

17- 21
27- 31

&

17- 21
(2 . 58)

17- 21 &
32 and over
22- 26
27- 31

&

22- 26
(2 . 31)

22- 26 &
32 and· over
27- 31 &
32 and over

27- 31
(2 . 59)
32 and over
(2 . 41)

Scheffe
Factor

Mean
Difference

Significance

6. 00

• 87

Nonsignificant

7, 54

.68

onsignfficant

5, 75

, 36

Nonsignificant

6. 33

, 54

Nonsignificant

1.54

1.10

Nonsignificant

0. 25

1.44

Significant

0. 33

13. 70

Significant

- 1. 79

1.33

Nonsignificant

-1.21

1.83

Significant

. 58

2. 05

Significant
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Analysis of variance was also computed for student family income levels
and attitudes toward academic freedom variables .

The two independent

demographic variables used as main effects indicated nonsignificant
coefficients shown in Tables 60 and 61
TABLE 60

ANALYSIS OF VARIANCE BETWEEN MAJOR AREA AND ACADEMIC FREE1XM
VARIABLES (N=l24)

Source of Variation

ss

DF

MS

F

Significance

Main Effect

. 096

5

. 019

. 057

.998

Area of Concentration

. 096

5

. 019

. 057

,998

TABLE 61
ANALYSIS OF VARIANCE BETWEEN STUDENT FAMILY INCOME AND
ACADEJl'ITC FREElXM VARIABLES (N=118)

Source of Variation
Main Effect
Income Status

ss

DF

MS

F

-792

5

. 158

.503

,773

, 792

5

. 158

.503

. 773

Significance

'Ihe data reported in the above table led to a failure to reject
the hypothesis of no significant differences petween family income
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levels and attitudes toward academic freedom variables .

Also data

shown on Tc3.ble 60 led to the failure to reject the null hypothesis
relating to that particular table .
Subarea (c)
It was the purpose of this section to test the hypothesis that no
significant mean differences existed within the student group when
measured by sex , age groups , area of concentration in college and
family incomes and student protest behaviors .
In order that the differences between age groups and sex as

independent variables could be determined, an analysis of variance
was performed .

These computations educed coefficient for sex of . 870

and for age groups . 359 (as shown on Tables 62 and 63) .

TABIB 62
ANALYSIS OF VARIANCE BEIWEEN SWDENr MAIE AND FEMALE MEAN
ATrITUDES TOIIARD SWDENT PROI'EST BEHAVIORS VARIABIES

(N=l27)

ss

DF

MS

Main Effect

. 003

1

. 003

. 027

. 870

Sex

. 003

1

.003

. 027

. 870

Source of Variation

F

Significance
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TABLE 63
ANALYSIS OF VARIANCE BE'IWEEN AGE GROUPS AND STUDENT
PRarEST BEHAVIORS VARIABLES (N=l26)

source of Variation

Main Effect

Age Groups

ss

DF

MS

F

Significance

. 394

4

. 098

. 780

. 540

. 394

4

.098

, 780

, 540

There were no significant mean differences within the student group
when sex and age were used as measured variables .

Similarly, an analysis

of variance was utilized to determine the relative differences of student
area of concentration and family income brackets and student protest
behaviors .

The resulting coefficients of 1.688 for family income

level and 1 . 006 for area of concentration indicated no significant
differences .
TABIB 64
ANALYSIS OF VARIANCE BEIWEEN AREA OF MAJOR AND STUDENT PROIBST (N=l23)

Source of Variation

ss

DF

MS

F

Significance

Main Effect

. 641

5

.128

1. 006

. 417

Area of Concentration

. 641

5

.128

1.006

. 417
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TABLE 65

ANALYSIS OF VARIANCE OF FAMILY INCQvlE AND STUDENT PROI'EST (N=ll8)

ss

DF

Main Effect

1. 084

5

. 128

1.688

. 417

Family Income

1.084

5

. 128

1.688

. 417

Source of Variation

MS

F

Significance

Subarea (d)
'Ibis subarea was designed to determine whether there were any
significant differences between demographic variables and democratic
process variables .

An

analysis of variance was computed separately for

each of the demographic variables which included, sex, age groups ,
student major in college and family income strata .

The analysis between

sex and democratic process variables yielded an F coef ficient of 1.188 .
Thus indicated that no significant differences were found within the
student group when sex was used as a main measured effect .
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TABLE 66
ANALYSIS OF VARIANCE BEI'WEEN MALES AND FEMALE STUDENTS ON ATI'ITUDES
'IDNARD DEMOCRATIC PROCESS VARIABLES (N=127)
Source of Variation

ss

DF

MS

Significance

F

Main Effects

. 377

1

. 109 1.188

. 278

Sex

. 377

1

. 109 1.188

. 278

Also an analysis of variance was computed to determine whether or
not any significant differences existed between age groups within
the student group . The resulting coefficient of mean variation showed
an F-ratio of . 434 and was nonsignificant .
TABLE 67
ANALYSIS OF VARIANCE BEIT'vJEEN STUDENT AGE GROUPS AND DEMOCRATIC
PROCESSS VARIABIES (N=l27)
Source of Variation
Main Effects
Age Groups

ss

Significance

DF

MS

F

4

. 140

. 434

. 784

4

.140

. 434

.784

In analyzing the hypothesis relating to subarea (d) which stated

that no significant differences could be found between areas of major ,
student family income strata and democratic process variables for
Within group differences , an analysis of variance was utilized .
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The results of the analysis of variance which utilized student
major area of study as main investigation object showed no significant
mean differences .

This led to the failure to reject the nulll hypothesis

at the stipulated alpha level .

However, the results of the analysis

of variance concerning family income strata provided an F- coefficient
of 2,907 .

This coefficient led to the rejection of the null hypothesis

that no significant difference between students from different economic
class and their mean responses to democratic process variables .
TABLE

68

ANALYSIS OF VARIANCE BETWEEN AREA OF MAJOR AND DEMOCRATIC PROCESS

(N=124)

Source of Variat on
Main Effects
Area of Maj or

ss

DF

MS

F

Significance

2. 489

5

.498

1.577

.172

2. 489

5

. 498

1.577

.172

TABLE

69

ANALYSIS OF VARIANCE BETWEEN FAMILY INCavlE AND DEMOCRATIC PROCESS (N=l18)

Source of Variation

ss

DF

MS

F

Significance

Main Effect

4.283

5

. 857

2.907

. 017

Family income

4. 283

5

. 857

2.907

. 017

bsignificant at the . 01 level
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smce this hypothesis was rejected , a further analysis was conducted
through the aid of Scheffee test (see table 70) .
mcome levels were compared against each other.

Student family
Those students who

indicated family income level of less than W1500 was compared with
those whose family income fell in the W3000- 5000 level and so forth .
Individual income level comparison showed that the mean differences between income levels of less than Ml500 and W3000- 5000 ; less than
~1500 and W9000- 10000 show significant differences .

Also significant

mean differences were found between income levels of W5000- 9000 and
Wl0000- 14000; W5000- 9000 and 14 , 000 and over; W9000- 10000 and 1000014000; W9000- 10000 and 14 , 000 and over; and Wl0 , 000- 14 , 000 and Nl4 , 000
and over .

Table 70 shows the detailed Scheffe test .

Students from families of higher income levels differed significally in attitudes t oward democratic process than those from lower
income families .

A comparison of mean responses of students showed that

no significant difference existed between income level of 0- 1500 and
3000- 5000 , with means of 3. 16 and 3. 23 respectively .

However , a

comparison of these two levels with mean responses of those st udents
from income families of between 5000- 9000 , 10 , 000- 14 , 000, 14 , 000 and
above , showed significant differences .
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TABLE

70

SCHEFFE TEST ON SrruDENT FAMILY DJCOME AND DEMOCRATIC PROCESS

Income
Levels

Group
Mean

Scheffe
Factor

Mean
Significance
Diffrence

Less than Nl500 & 0- 1500
(3 . 16)
N3000- 5000

-. 46

. 82

Significant

Less than N1500 &
N5000- 9000

1.40

. 90

Nonsignificant

Less than N1500 &
9000- 10000

1.57

1.68

Significant

Less than Wl500 &
10000- 14000

2. 40

1.44

Nonsignificant

Less than N1500 &
14000 and over

2. 77

1.26

Nonsignificant

1 . 86

, 90

Nonsignificant

W3000- 5000 &
9000- 10000

2. 03

1.68

Nonsignificant

W3000- 5000 &
10000- 14000

2 . 86

1.48

Nonsignificant

W3000- 5000 &
14000 and over

3. 23

1.25

NONsignificant

. 10

1.72

Significant

W5000-9000 &
10000- 14000

1.00

1.50

Significant

MS000- 9000 &
14 and over

1.37

1.57

Significant

:W3000- 5000 &
5000- 9000

:W5000- 9000 &
9000- 10000

3000- 5000
(3 . 23)

5000- 9000
(2 . 9)

!
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TABLE 70 (Cont ' d)
~9000- 10000 &
10000- 14000

9000- 10000
(2 . 76)

~9000- 10000 &
14000 and over
~10000- 14000
14000 and over

10000- 14000
(2 . 76)

. 86

1.06

Significant

1.20

1.93

Significant

. 37

1.74

Significant

14000 and over
(2 , 70)

Subarea (e)
The ma.in purpose of this section was to det ermine whether any
significant differences between demographic variables and student mean
responses to perceived conflict management index would elicited .

As

usual, these independent variables were tested individually and a Scheffe
test was utilized for mean comparisons for significant differences
within groups .

In order to determine the differences between male and female
students within the group in their mean responses to conflict management
variables , an analysis of variance was performed on the col lected data .
Based on the data reported in Table 72 , the resulting coefficient from the
analysis of variance was nonsignificant .

This indicated that no signifi-

cant differences existed between male and female students group means .
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TABLE 71

ANALYSIS OF VARIANCE BEThJEEN MALE AND FEMALE STUDENTS
AND PERCEIVED CONFLICT MANAGEl\'IENT VARIABLES (N=l27)

Source of Variation
Main Effect

Sex

ss

DF

MS

. 131

1

. 131

. 778

. 380

. 131

1

. 131

, 778

. 380

Significance

F

The other variables analyzed to determine significant differences
in mean responses to conflict management variables were age groups ,

area of concentration and family income levels .
difference between age groups .

There was no significant

The failure to reject the null hypothesis

.indicated that no significant differences existed witru.n the student
group by age as measured effect .
TABLE 72

ANALYSIS OF VARIANCE BEIWEEN AGE GROUPS AND MEAN
RESPONSES 'ID CONFLICT MANAGEMENT (N=l26)

ss

DF

MS

F

Significance

Main Effect

. 305

4

.076

. 443

,777

Age Group

. 305

4

.076

. 443

, 777

Source of Variation
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The resulting coefficient from the analysis of the students ' area
of concentration in college of . 338 led to the failure to reject the
null .hypOthesis that no significant differences could be located
between areas of concentration in college and mean responses to conflict
management variables .

TABIE 73

ANALYSIS OF VARIANCE BEIWEEN AREA OF MAJOR AND MEAN RESPO SES
TO CONFLICT MANAGEMENT VARIABLES (N=124)

Source of Variation

Main Effect

Major area

ss

Significance

DF

MS

. 295

5

. 059

. 338

. 889

. 295

5

.059

. 338

. 889

F

'lhe analysis of variance for which student family income was used
as a ma:ln effect , produced a coefficient of F ratio of 2. 838.

The

coefficient was significant at . 01 level .
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TABLE

ANALYSIS OF VARIANCE

BE'IWEEN

STUDENT FAMILY INCCJ,1E

LEVELS AND CONFLICT MANAGEMENT (N=118)

ss

DF

MS

Main Effect

2. 227

5

,. 445

2. 838

. 019

Family Income

2. 227

5

. 415

2. 838

. 019b

Source of Variation

bSignificant at . 05 level

F

Significance
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The data on Table 75 :indicated significant differences between students
rrom families of di fferent income levels . A Scheffe test was again
utilized :in determining where significant mean differences were located .
comparisons were made between income levels.

In aJ.l 15 comparisons w:ere

made . These comparisons yielded mean differences between six income
levels .

Differences were located between income levels of less than

Wl500 and 9000- 10000; less than Ml500 and 14000 and over .

Also mean

differences were found between income levels of ¾3000- 5000 and 9000- 10000 ;
W9000- 10000 and 10000- 14000, W9000- 10000 and 14000 and over; and between
income levels of Wl0000- 14000 and 14000 and over .
Thus the hypothesis relating to this area was rejected .

Therefore ,

indications are that significant differences existed within the student
group when family income strata was used as a major investigated object .
Students from income levels of ~0- 1500 , W3000- 5000 and W5000- 9000 tended
to be least positive in attitudes toward conflict management ability
variables .

Those whose parents earn from ¾10000- 14000 were more assertive

in attitudes toward conflict management ability of the
administration.

igeria university
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TABLE 75

scHEFFE TEST FOR FAMILY ThlCCTl'IE COI'IIPARISONS

AND CONFLICT MANAGEMENT

Income
Level

Group
Mean

Scheffe
Factor

Less than ¾1500 &
.W3000- 5000

0- 1500
(2 . 69)

- . 64

,58

Nonsignificant

Less than Wl500 &
)<$5000- 9000

- 1. 73

. 64

Nonsignificant

Less than Nl500 &
.W9000- 10000

. 19

1.32

Less than ¾1500 &
,Wl0000- 14000

1. 07

Less than ¾1500 &
Wl4000 and over

. 39

2. 84

- 1.09

. 64

W3000- 5000 &
9000- 10000

. 83

1.32

Significant

W3000- 5000 &
10000- 14000

1. 83

1.35

Nonsignificant

;.13000- sooo &
14000 and over

1.03

. 89

Nonsignificant

1. 83

1.35

Nonsignificant

W5000- 9000 &
10000- 14000

2. 80

1.01

Nonsignificant

W5000-9000 &
14000 and over

2 . 13

-93

Nonsignificant

W3000- 5000 &
5000- 9000

.WS000- 9000 &
9000- 10000

3000- 5000
(2 . 81)

5000- 9000
(2 . 96)

Mean
Difference

. 98 1

Significance

Significant
Nonsignificant
Significant
Nonsignificant
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TABIE 75 (cont ' d)
w9000- 10000 &
10000- 14000

9000- 10000

(2 . 67)

w9000- 10000 &
14000 and over
w10000- 14ooo &
14000 and over

10000- 14000

(2 . 52)

. 88

1.54

Significant

. 20

1.49

Significant

. 68

1.19

Significant

14000 and

over
(2 . 63)

Subarea (f)
'!he main aim of this section was to determine whether or not any
si[2Jlificant differences existed between these demographic variables ,
sex, age groups , student areas of concentration and family income and
mean responses toward student participation in decision-making .

As

usual, an analysis of variance was computed for each of the demographic
variables entunerated above .
Using sex as a main interaction effect , the coefficient derived
from the analysis of variance produced an F- ratio of 2. 775 .

This

coefficient was not significant at the stipulated level of significant .
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TABIE

'io

ANALYSIS OF VARIANCE BEIWEEN MALE AND FEMALE STUDENT AND
PARrICIPATION JN DECISION (N=127)

Source of Variation
Main Effect

Sex

ss

DF

MS

Significance

F

. 638

1

.638

2. 775

.098

. 638

1

.638

2. 775

.098

The above data failed to reject the null hypothesis which proposed
that no significant difference existed between male and female students
on participation index .

The analysis between age groups differences and

mean responses to participation variables produced a coefficient of . 776 .
As

shown in Table 77~ no s1gnificant differences could be found between

age gr>oups and within the student group .
TABIE 77

ANALYSIS OF VARIANCE BEI'wEEN AGE GROUPS AND SI'UDENT
PARrICIPATION JN DECISION-MAKING (N=126)

Source of Variation
Main Effect
Age Groups

ss

F

Significance

DF

MS

. 708

4

.177

. 776

-550

. 708

4

.177

. 776

-550

The analysis of variance computed to determine if significant

140

differences existed between areas of concentration in college , family
income levels and mean responses to student participation variables
produced nonsignificant coefficients of . 808 and 1. 733 respectively .
Tables 78 and 79 reported these results which led to the lack of
rejection of the null- hypothesis .

Thus

no significant differences

existed within the student group .
TABIB 78
ANALYSIS OF VARIANCE
AREA OF MAJOR
AND STUDENT PARI'ICIPATIO VARIABIBS (N=l24)

SS

DF

MS

Main Effect

. 928

5

. 186

.808

. 546

Area of Concentration

. 928

5

. 186

.808

.546

Source of Variation

Si@'lificance

F

TABIE 79
ANALYSIS OF VARIANCE BEIWEEN INCCT1E LEVEL AND STUDENT
PARTICIPATION (N=l24)

Source of Variation
Main Effects

Family income

ss

DF

1.873

5

. 375

1.733

.133

1.873

5

. 375

1. 733

.133

MS

F

Significance
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St.nnmary

In the analysis of the six major hypotheses designed for the
present study , three hypotheses were significant .

The hypotheses relating

to educational costs , conflict management ability and student participation in decision-ma.king were significant .
The analysis of the two relatively minor hypotheses , 7 and 8 showed
some significant differences within the professor and adm1n1strator
group .

There was significant differences between students from high

and low socio- economic classes in mean attitudes toward democratic
process variables and conflict management ability .
Chapter V will surrrnarize the findings of the present study and
provide possible implications and recomnendations .

CHAPTER V

SUJV11VIARY AND CONCLUSIONS
Introduction
rn-ie purpose of the present study was to determine the attitudes of
selected students , professors/lecturers and academic administrators
toward variables related to student crisis in Nigeria .

At the same time,

the subjects were asked to indicate their attitudes and perceptions
relatmg to the six subareas studied; (a) education costs , (b) academic
freedom , (c) democratic process , (d) student protest , (e) conflict
rra.nagement and (f) student participation in decision-ma.king .
Recent published findings of the panel hearing on student unrest
in Nigeria which was convening when the present study was being conducted ,
monstrously sti@Tlatized university administration for lacking 1n loco
parentis and for aggr-avating student crisis . The panel findings and
reconmendations to the federal government led to nwnerous actions .

Howeve

the panel recorrmendations were lacking in some aspects that prompted
NUNS actions .

For exarrple , the panel did not deal with student partici-

pation in decision-making, academic freedom and student rights .
'Ihis study , therefore , assumes to fill 1n the gaps between what
was known through panel hearings and rumors and make notations on those

aspects that were never known--the attitudes of the university constituent
the student , administrators and professors/lecturers .
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On

these aspects
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this study will provide possible implications .
This chapter will st.mmarize the findings of this study, as well as
provide tenable conclusions about the findings and offer recorrmendations .
F.ach individual hypothesis will be presented and followed by a brief
surrrnarY of findings .
Findings
The f:indings of this study are sumnarized below:
Ho . 1.

There will be no significant differences in the mean scores

of professors , administrators or students as groups , nor between
males and females in the total sample .
About mean responses to the items in this hypothesis , significant
differences existed between the three groups .

The student group differed

from the other two groups on educational costs .
At- test treatment on cost variables showed a significant difference
1n

mean attitudes between the student and administrator groups .

No significant dif'ference was found between the administrator and the
professor groups and this hypothesis was rejected at the . 01 level .

Ho . 2. There will be no significant differences in the mean scores
of professors , administrators or students as groups nor between
males and females in the total sample in their attitudes toward
academic freedom variables .
This hypothesis failed to be rejected, which indicated the tenacity
of the above hypothesis .

Therefore , no significant differences were found

between the groups :in the study .

Also , no signj_ficant difference could

be elicited between males and females mean responses to academic freedom
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variables .
Ho . 3.

There will be no significant differences in the

mean scores of professors, administrators or students as groups
nor between males and females 1n the total sample in their attitudes
toward democratic process variables .
The computed F ratio relat:ing to the variables of the above hypothesis
was not significant .

These results indicated no significant differences

between the three groups ' attitudes toward democratic process variables .
Ho . 4. There will be no significant differences in the mean scores
of professors, administrators or students as groups nor between
males and females in the total sample in their attitudes toward
student protest behaviors .
An
mald..ng

analysis of variance indicated a nonsignificant F coefficient,

this hypothesis to be sustained.

There was no significant diffe-

rences between the student, the professor and the administrator groups in
attitudes toward student protest behaviors .
Ho . 5. There will be no significant differences in the mean scores
of professors, administrators or students as groups nor between
males and females in the total sample in their perceptions toward
conflict management ability variables .
This hypothesis was rejected at the . 001 level, which indicated a
significant mean differences between the groups . Essentially, there was
a significant difference in perceptions between the student

the professor and

the administrator groups .
At- test analysis of group differences indicated that there was a
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significant difference between the administrator and student groups in
attitudes toward conf'lict management ability .

No significant difference

was elicited between the professors and administrators , and between the

professor and student groups .
Ho . 6. There will be no significant differences in the mean scores
of professors , administrators or students as groups nor between
males and females in the total sample in their attitudes toward
student participation in decision
An

analysis of variance utilized for the data on the variables

concerning this hypothesis showed a significant mean difference .

This

hypothesis was significant at the . 001 level .
A computed t - test analysis for group comparison indicated a significant difference between the student group responses and that of the
administrator

gt"OUP

mean responses to student participation variables .

There was also a significant difference between mean responses of the
professor and student groups.

However , no significant mean difference

was found between the professor and administrator groups .
Ho . 7. For each of the six areas A- F, there will be no significant
differences within the professor and administrator group , by
sex, age group, length of service , education level nor position
title .
The professor and administrator groups ' age variation indicated
significant mean difference in responses to democratic process variables .
The professor and administrator ' s position title produced a significant
difference in mean response to statements on donflict management variables .
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Ho . 8.

For each of the six areas A- F, there will be no

significant differences within the student group by sex , age
group , academic major, nor family income .

Sex was only a significant variables on the student group ,
indicating differences between males and females student mean responses to items concerning educational costs .

Age variable. produced

significant difference in responses to aspects about academic freedom ;
and socio-economic variables indicated significant differences within
the student group on matters relating to academic freedom , and aspects
relating to democratic process .

The F coefficient of these sub- hypothesis

were significant beyond the . 05 level.
Comparison with Previous Studies
The findings of this study supported in part previous research on
American student unrest .

Some aspects of the present findings support

Flacks ' study of student dissent at the University of Chicago which
found that students from high socio-economic families were rrore likely
to exude protest behaviors.

In this study, socio- economic variables

produced significant differences in mean responses within the student
group .
Age was also significant as a major measured effect in the
attitudes of the professor and administrator groups on certain issues
relating to Nigerian student protests .

This findiflg supports that
I

of Noel and Fontana's study of the role of professors 1n student
conflict at Yale University .
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The American President ' s Conmission on student unrest and other
studies previously reviewed in this vollUTle asserts that student protests
in the United states of America were directly related to internal

university (campus) situations , and were further aggravated by university
administrators .

This was similar to the Mohanmed Conrnission findings .

This study in part tends to support the above f'1.ndings , in that the
university administrators were perceived either to lack conflict management ability or were not doing enough to mitigate student conflicts .
An interesting study of student activists in a third world country

(Thailand) undertaken by Prizzia in his dissertation found that class ,
sex, field of study , exposure to mass media, westernization and urbanization
tend to affect students ' attitudes toward the Thai government . Although
the present study did not consider aspects relating to urbanization ,
westernization and exposure to mass media as verifiable factors , generally ,
findings of the present study did not support his findings .

Reasons

are that the circumstances prompting student crises in both countries
were different , but the styles may be identical .
differences call for matters of priorities .

Cultural and political

These values may have

differing effects on the two groups of students- the Thai students and
the Nigerian students .
Conclusions
F.ducation cost variables were scored higher than all other measured
variables .

This seems to confirm that student prptest (at least the latest

one) emanates from this factor .

This factor also supported student

1~8
releases proclaiming that students ' point of contention lies with the high
tuition rates .

All other variables in this particular study

may

have

been complimentary .
To an average Nigerian , education seems to be one of the hopes
of escaping the barrier between poverty and the good life . As one
student leader told this writer in an interview, increasing tuition
11

1s more than a threat to one ' s survival in a Nigerian society . "
University administration conflict management was another area

where students differed in the overall result with the other groups in
the study .

The lack of loco parentis as asserted by the Mohamned

Conmission in the university ma.y have had some influence on students '
attitudes relating to confli ct management index .

Outsi de influences

mitigating or conducting hearings on student grievances is another
factor that may have af'fected students ' attitudes to respond to these
variables as they did .
Unlike the pre- independent Nigerian university student who was
mature 1n age, the post- independent university student is as this
study shows in his late teens or early twent es .

Seventy- seven percent

of the students in the study fell within the 17- 26 age group .

As shown

by Bechett et al , in 1973, 70 percent of the student body in the three
universities they studied fell in the 18-25 age groups .100 Currently , a
younger Nigerian generation is admitted to university campuses . The
universities and the government authorities , as this study shows , have
not realized the need for flexibility in decision-rna.ld.ng and not

160Paul Beckett and James O' Connel, p . 25 .
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very many Nigerian university administrators , specially student affairs
directors are educated to handle the work they do .

Personal interview

with the directors of student affairs in the universities sampled
revealed that either that the administrators lack enough skills to
handle student conflict or are too conservative.

This conservative

attitudes were , perhaps , reflective in responses of adrrdnistrators
and professors who felt that students may not be allowed participation
1n decision-making through a direct representation in the university

senate .
Conclusions from the Hypotheses
The findings of the present study seem to warTant the following
conclusions :
1 . The student group tended to have views divergent from those
of professors and administrator groups on matters relating
to educational costs .

Specifically, students were generally ,

more favorable in attitudes toward statements that the Nigerian
government should bear the cost of educating its citizens .
2. The student group differed from the administrator group on
perceived conflict management .

No significant differences were

fotmd between the students and the professor groups .

Also no

significant mean differences were fotmd between the professor
and administrator groups relating to this area .

However , students

were most assertive in attitudes than the administrators and
professors that university administrators lack conflict manage-
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ment ability .

3,

Both the administrator and professor groups differed
significantly from the student group on matters related to
student participation 1n decision-making .

However , no signi-

ficant differences were found between the administrator and
professor groups .

As would be expected, professor and

administrator groups were more negative in attitudes than
student group on student participation in decision-making .
Also there were significant differences beyond the . 05 level :

4.

between male and female students in their mean responses on
education cost variables .

5. between age groups within the professor and administrator
group in their attitudes toward conflict management .

Those

within the age bracket 30- 34 tended to favor democratic process
than those 1n the 50 years and over age bracket .

6. between length of service 1n a particular university environment and mean responses on education cost variables .
Length of service correlated with attitudes of this group of
respondents .

Those with longer tenure tended to favor education

costs to be shifted to the government than those with less tenure .

7, between economic status of students ' parents and mean responses
on student conflict management and democratic process variables .
Students from lower income families were less likely to take a
position or assert their right under the name of democracy.

In order words , they tended to be more reserved than those
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students from high income families .

8. between position titles and mean responses on student
conflict management .

Lower ranking administrators tended to

agree more that the lll'liversity administration does not have the
ability to control or contain student conflict .
Although some of the hypotheses formulated for this study were not
significant as expected, observation from individual mean responses
to API indices resulted in the following conclusions .

9. No significant differences existed among the groups in mean
responses toward academic freedom variables .
10 .

No significant differences existed between the three groups
in this study on student protest behaviors .

11.

The professor, student and administrator groups ' mean
responses also produced no significant differences among
the groups .

Recorrrnendations

In light of the findings and conclusions above , the following
recOJlirendations are offered :
1.

Education Costs : The Nigerian government or the NUC needs to
evaluate the impact increased tuition is having on both the students
and their parents .

Such evaluati on should consider ways to ameliorate

the hardship the increases may have or is already having on students .
One of the questions to be answered is whether such increases will
debar those students who are qualified for admission from attending
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or obtaining a university education?
An

alternative would be for the government to grant the universities

money to be earmarked for workstudy programs . The amount to be allowed
a student would be comnensurate with the additional fees called for by
increases in tuition .

Individual institutions should be granted the

autonomy for ma.k:1ng decisions regarding eligibility , and should work out
formula to be presented to the NUC or the ministry of education.

From

this recorrrnendation, the NUC or ministry of education could work out a
uniform standard to be followed by the universities .
2. Conflict Management : Regarding conflict management , university
authorities should be aware that their clientele is no longer that
matured individual whose personal initiation and struggles have
brought bl:1.m to the four walls of the university .

As this study shows ,

the current entrants are much younger than those of a decade or so
ago . The student must be encouraged to overcome frustration which
consequently results into conflict and confrontation.
may

Such frustration

be due to the lack of authority figure who is concerned with the

student ' s need for self actualization .

Farly adolescent years are

turbulent years for youth and this time , more counseling is needed .
Student affairs administrators must be carefully chosen to represent those who have gone through further studies in guidance and
counseling .

Through this the potential leader is introduced to

ll1dividual differences- individualization which is characteristic
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of every student , and should be able to relate to the individual
student needs .

It is important that student affairs directors are

cognizant and enlightened enough to make university policies which
may

appear to the youth as a rigid idealistic belief of the older

generation, flexible enough to include the younger generation .

3.

Student Participation : The universities and the NUC should come to
recognize that the realities of education includes both theoretical
and practicalizing what is learned .

To use Professor Etzoni ' s

terms , Nigerian students need to be exposed to the hard realities
of decision- making in a democratic setting.

Most of these students

asstnne leadership roles 1n the comnunity . This is especially true in
a country like Nigeria where the illiteracy rate is still fantastically
high .

Unless these students are allowed to participate in decisions

relating to affairs that concern them, it may be too late when they
are faced naively with the dilerrma of decisi on-making for the larger
society .
To

begin student participation, the university should allow

students to participate to some degree in a university organization
of lesser importance , notably , student affairs committee . Decisionrnaldng could be instituted in phases .

I -V, or as the case may be .

The phases could be labelled

For students to participate in phase

I I , authorities must be satisfied that students have fulfilled
certain pre- determined goals or criteria and so forth .

Student con-

tinued participation will depend on their interest and how well they
have availed themselves of the opportunity to participate in decision-
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ma.ld.ng .

On this issue, the government or NUC should allow

individual. university to control decision-rraking policies and
student participation should be left to each university to regulate .
The universities should establish their own comnunications network, whereby the student government and various organizations
will be kept informed of events as they develop.

Student govern-

ment leadership should also be allowed greater discretion and
responsibility to carry out policies as regulated by the student
affairs conmittee, in which students are to be represent ed .
4.

Policy Determination : The NUC should use feedback information from
students to evaluate its policies regard.1ng university regulation .
The 1978 mcrease in fees was announced before university adndnistrators
had had time to analyze its ramifications .

Under this situation the

university authorities were unable to defend the increase from student
hostile attack.

It was the universities that suffered the consequ-

ences of National Universities Council actions and not the organization .
On decisions regarding student vital interests , the NUC should

cons~ er student representation to a limited extent .

Although ,

students may not necessarily be a part of the decision-making
mechanism, it is good public relations to inform the student government of developments .

NUC can do this through the publication of

a newsletter designed to acquaint the student body and the public

c:.t large .
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5. Recommendation for Further Studies
In view of the lack of research in the area of student conflict
1n Nigeria, this writer feels additional research is needed to focus

on the protest behaviors of Nigerian students .

Student participation

1n decision-making is an especially interest1ng area in university

governance, where further research should be conducted .

While this

study f1nd1ngs and implications are limited in scope, further research
could endeavor to include all the universities in the country .

Such

a national sample would provide far reaching and generalizable implications . Further researchers are, of course, invited to use the method
employed 1n the present study .

It is recommended that greater attention

be

given to aspects

concerning student, professor and administrator groups' perceptions
of the adequacy of Nigerian university facilities suitability for a
learning environment .

Also, it is highly recommended that each individual

university in the study do an independent research of its own or
encourage graduate students to repeat the parameter of this study .
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I

The Questionnaires :
A for Pilot Group
B for Adrn.1nistrator and Professor Groups
C for Student Group

!
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APPENDIX A
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August 28 , 1978
Dear Friend :
Before administering the attached questionnaire to Nigerian University
students , professors and administrators , I would like to have your
reaction to the general context of the questions . You need to answer
the questionnaire as truthfully as you feel on the issues raised . If
you feel some issues relating to Nigerian student protest behaviors
were left out from this original draft , please feel free to indicate
it on page 0025 . This would help me in revising the general content
of the questionnaire .
Thank you for taking time to respond to this questionnaire and for
your helpful suggestions .

Sincerely yours ,

Egbe T. Ehikhametalor
c/o Box 213
3201 Wheeler Ave
Houston, Texas 77004
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rear Student Respondent :
I am a doctoral candidate at Texas Southern University . My area of
interest for the doctoral dissertation concerns student protest
behaviors in Nigerian Universities.
The purpose of the study is to determine the causes of student
protests and derronstrations . As classes are often disrupted during
student unrest in Nigeria, it is hoped that the findings of the study
will provide plausible 1mplications for the resolution or prevention of
student- admjnistration conflict .
The attached questionnaire is intended to obtain infonnation regarding
your feelings and perceptions of Nigerian student protest behaviors .
Please answer the questions as truthfully as possible . Your responses
to the questions will be held in absolute confidence . No one will be
allowed to see the questionnaire after you have answered the questions .
However , only the total result will be made available . Furthermore ,
you do not have to write your name .
you for ta!dng time to respond to this inventory . A copy of
the abstract of the study will be sent to you on request .

Thank

Sincerely yours ,

Egbe

T. Ehikhametalor

Box 213
3201 Wheeler Avenue
Houston, Texas 77004
U.S.A.
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Please read the following demographic questions carefully and check
one of the responses which most appropriately describes you.

1. What is your sex?
(1)

Male

(2)

Female

2. How old are you?

(1)

17-21

(2)

22- 26

(3)

27-31

(4)

32 and over

3. What is your major?
(1 ) - - - Social science (political science , sociology , psychology
etc . )
( 2) _ _ _ F.ducation
(3)

- - - Premed

(4) - - - Physical science (biology , chemistry , geology , etc . )
(5) - - - Creative expression (journalism, english , music etc . )

4. How would you classify your family?
(1)

- - lower class

(2) - - middle class
(3) _ _ upper lower class

(4) - - upper middle class
(5) - - upper class
'lhe following questions are intended to elicit your feelings about
student protest behaviors and related matters . .Please check the appropriate space that truly reflects your feelings .
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5. The government should be responsibke for the educational costs of
her citizens .
(1) Strongly agree (2) Agree (3) No Opinion (4) Disagree (5) Strongly agree
6. The government should not make education free for all , but should be
free to the very poor .
(2) Agree (4) Disagree (3) No opinion (1) Strongly agree (5) Strongly d sagree
7. 'Ihe goverrnnent should charge all students minirm.m, fees for the
services of the university .
(3) No opinion (5) Strongly disagree (2) Agree (4) Disagree (1) Strongly agree

8. Education should be free from primary school to university level.
(1) Strongly agree (3) No opinion (5) Strongly disagree (4) disagree (2) Agree
9. Primary and secondary education should be free ., but the government
should come up with some financial plan to support the schools .
(3) No opinion (2) Agree (1) Strongly Agree (5) Strongly disagree (4) disagree
10 . lecturers/professors should take side with students if they protest

on academic freedom .
(1) Strongly agree (2) Agree (4) Disagree (3) No opinion (5) Strongly disagree
11. Professors/lecturers should take side , if possible demonstrate with
students on matters they have strong conviction .
(5) Strongly disagree (2) Agree (4) Disagree (3) No opinion (1) Strongly agree

12 . An academician' s business is not to maintain the status quo and discourage
agent of change .
(5) Strongly agree (3) No opinion (2) Agree (5) Strongly disagree (4) Disagree
13. Professors/lecturers should not participate in decisions affecting the
conduct of students .
(3) No opinion (1) Strongly agree (4) Disagree (5) Strongly disagree (2) Agree
14 . Professors and lecturers should take sides with university administration
on any issues concerning student conduct .
(5) Strongly disagree (3) No opinion (4) Disagree I (1) Strongly agree (2) Agree
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15 . The only wey to effect a change in our society is through student
protest and demonstration .
(2) Agree (1) Strongly agree (3) No opinion (5) Strongly disagree (4) Disagree
16 . Students have gone too far with their demonstrations.
(4) Disagree (2) agree (3) No opinion (5) Strongly disagree (1) Strongly agree

17 . Student demonstrations serve no useful purpose .
(I) Strongly agree (4) Disagree (3) No opinion (2) Agree (5) Strongly disagree

18 . Students shouldn ' t assert their freedom through demonstrations .
(2) Agree (3)No opinion (1) Strongly agree (4) Disagree (5) Strongly disagree

19 . Students shouldn ' t assert their freedom through demonstrations.
(1) Strongly agree (2) agree

(3) No opinion (5) Strongly disagree (4) Disagree

20 . Student demonstrations are effective because of their ability to
mobilize public opinion .
(5) Strongly disagree (3) No opinion (4) Disagree (1) Strongly agree (2) Agree
21 . Student unrest on our university campus does not affect the image of

the university .
(2) Agree (1) Strongly agree (3) No opinion (4) Disagree (5) Strongly disagree
22 . Since universities are often closed following student demonstrations ,
the innocent students suffer.
(5) Strongly disagree (4) Disagree (3) No opinion (2) Agree (1) Strongly agree
23 . Student protests and demonstrations are not intended to seek new
avenues for political participation.
(1) Strongly agree (4) Disagree C3) No opinion (2) Agree (5) Strongly disagree
24 . Student protest behaviors are unjustified .
(5) Strongly disagree (2) Agree (3) No opinion (l)Strongly agree (4) Disagree
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25 . Protest behavior should be accepted in our society as a wey of
espousing political participation .
(1) Strongly agree (2) Agree (3) No opinion (4) Disagree (5) Strongly disagree

26 . Protest behavior of our university students is incapable of creating
chaos and unrest in our society .
(3) No opinion (2) Agree (1) Strongly agree (4) Disagree (5) Strongly disagree
27 , Protesters should be punished severely to teach others lesson.

(1) Strongly agree (5) Strongly disagree (3) No opinion (4) Disagree (2) Agree
28 . It is alright for students to protest and demonstrate on matters
relating to university administration, but not on government policies .
(1) Strongly agree (5) Strongly disagree (3) o opinion (2) Agree (4) Disagree
29 . Student unrest on our university campuses does not highlight the
weakness of the university administration .
(1) Strongly agree (2) Agree (3) No opinion (5) Strongly disagree (4) Disagree

30 . I feel our university administrators lack conflict management ability .
(2) Agree (1) Strongly agree (4) Disagree (3) No opinion (5) Strongly disagree
31. Student unrest usually .follows many attempts to negotiate a compromise.
(4) Disagree (3) No opinion (2) Agree (1) Strongly agree (5) Strongly disagree
32 . Student unrest usually .follows many attempts to negotiate a compromise.
(4) Disagr,ee (3) No opinion (2) Agree (5) Strongly disagree (1) Strongly agree

33 , Negotiable settlement of student conflict is difficult because
(University & Goverrnnent) authorities do not recognize students ' rights .
(3) No opinion (5) Strongly disagree (1) Strongly agr,ee (4) Disagr>ee (2) Agree

34 . The university adrrrlnistration often tends to shift its responsibility
to resolve student conflict to an arbitration body .
(2) Agr,ee (1) Strongly agree (3) No opinion (4) Disagree (5) Strongly disagree
35. Arbitration body appointed to resolve student conflict is often
representative of the student body and the univer ity administration .
(4) Disagree (3) No opinion (1) Strongly agree (2) Agree (5) Strongly disagree

I

164
0025

36. Negotiation often fails because the student union representative
is usually not willing to compromise .
(1) Strongly agree (2) Agree (3) No opinion (4) Disagree (5) Strongly disagree
37 . Student participation m decision-making will weaken our educational
system.
(4) Disagree (1) Strongly agree (2) Agree (5) Strongly Disagree (3) No opinion
38. Citizens other than students should have the opportunity to mfluence
university or government decisions .
(1) Strongly agree (2) Agree (3) No opinion (5) Strongly disagree (4) Disagree

40. Torey- knowledge no student currently serves on the university board
of .Q.'.OVernors .
(5) Strongly disagree (2) Agree (3) No opinion (1) Strongly agree (4) Disagree

41. Students should be represented on the governing board .•
(2) .Agree (3) No opinion (lJ) Disagree (1) Strongly agree (5) Strongly disagree
42 . Although a student serves on the governing board, he has little
(1) Strongly agree (3) No opinion (2) agree (4) Disagree (5) Strongly disagree

43 . Please indicate how this questionnaire could be improved below :
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Dear Respondent :

I

am a doctoral candidate at Texas Southern University . My area
of interest for the doctoral dissertation concerns student protest
behaviors in Nigerian universities .

'!he purpose of the study is to determine attitudes toward student
protests and demonstrations . As classes are often disrupted during
student unrest in Nigeria, it is hoped that the .findings of the
study will provide plausible implications for the resolution or
prevention of student- administration conf'lict .
The attached questionnaire is , therefore , intended to obtain information
regarding your feel:lngs and perception of Nigerian student protest
behaviors. Please answer the questions as truthfully as possible .
1our responses to the questions will be kept in absolute confidence .
No one will be allowed to see the questionnaire after you have answered
the questions . However., only the total result will be made available .
Furthermore , you do not have to write your name .

If you would like a copy of the abstract made available to your department
or faculty , please indicate it below. 'Ihank you very much for taking time
from your busy schedule to answer this questionnaire .
Sincerely yours ,

Egbe T. Ehikhametalor
Box 213

3201 Wheeler Avenue
Houston , Texas 77004
U. S .A.
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A'ITITUDE PERCEPTION INVENI'ORY
Please read the following demographic questions carefully and check one
of the responses which most appropriately describes you.
1. What is your sex?
(1)

Male

(2)

Female

2. How old are you?
(1)

25-29

(2)

30- 34

(3)

35- 39

(4)

40- 44

(5)

45- 49

(6)

50 and over

3. What is the highest level of education have completed?
(1)

Bachelors degree

(2)

Master ' s degree

(3)

have done some work above the masters

(4)

Ph .D., E.d .D. or its equivalent

4. How long have you been employed in this institution?
(1)

under one year

(2)

one to three years

(3)

four to six years

(4)

seven to nine years

(5)

ten years and over

5. Which of these properly designate your responsiqility at this institution?

(1)

Adnrlnistrative assistant

(2)

Dean
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(3)

Asst . Dean

(4)

Head of department

(5)

lecturer/professor

The following questions are :intended to elicit your feelings about
student protest behavior and related matters . Please check the appropriate
space that truly reflects your feelings .
Attitude toward educational costs

6. The government should not be responsible for the education costs of
all her citizens .
(1) Strongly agree (2) Agree (4) Disagree (3) No op.inion (5) Strongly disagree

7. The government should charge all students minimum fees for the services
of the university .
(2) Agree (4) Disagree (3) No opinion (1) Strongly agree (5) Strongly disagree
8. Education should be free from primary school to university level.
(1) Strongly agree (2) Agree (4) Disagree (3) No opinion (5) Strongly disagree
9, Primary and secondary education should be free , but the goverrnnent
should come up with some f:inancial plans to support the schools .
(2) Agree (3) No opinion (4) Disagree (1) Strongly agree (5) Strongly disagree
Attitude toward academic f'reedom
10 . Lecturers/professors should be support ve when students protest policies
regarding academic f'reedom .
(5) Strongly disagree (1) Strongly agree (2) Agree (4) Disagraee (3)No opinion
11. An academician should not be encouraged to support agent of change .
(1) Strongly agree (5) Strongly disagree (3) No opinion (4) Disagree (2) Agree
12 . Professors/lecturers should not participate in decisions affecting the
conduct of students .
(3) No opinion (1) Strongly agree (4) Disagree (5) Strongly disagree (2) Agree

13 . Professors/lecturers should take sides with tmik.rersity administration
on issues concerning student conduct .
(3) No opinion (5) Strongly disagree (4) Disagree (1) Strongly agree (2) Agree
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Attitude toward student protest behavior
14 . The only way to effect a change in our society is through student
demonstrations .
(2) Agree (1) Strongly agree (3) No opinion (5) Strongly disagree (4) Disagree
15 . Student demonstrations serve no usefUl purpose .
(5) Strongly disagree (4) Disagree (3) No opinion (2) Agree (1) Strongly agree
16 . Students have gone too far with their demonstrations .
(1) Strongly agree (2) Agree (4) Disagree (3) No opinion (5) Strongl y disagree
17 . Students ' protests and demonstrati ons put the university in a defensive
position .
(1) Strongly agree (2) Agree (3) No opinion (5) Strongly disagree (4) Disagree
18. Students should not assert their f'reedom through demonstrations .
(2) Agree (3) No opinion (4) Disagree (1) Strongly agree (5) Strongly disagree
19 . Student demonstrations are effective because of their ability to
mobilize public opinion.
(5) Strongly disagree (4) Disagree (3) No opinion (2) Agree (1) Strongly agree
20 . Student unrest on our university campuses does not affect the image
of the university .
(2) Agree (1) Strongly agree (3) No opinion (5) Strongly disagree (4) Disagree
21 . Since universities are often closed following student demonstrations ,
the innocent student always suffers .
(1) Strongly agree (4) Disagree (3) No opinion (5) Strongly disagree (2) Agree
22 . Student protest behaviors are unjustified.
(5) Strongly disagree (4) Disagree (3) No opinion (1) Strongly agree (2) Agree
23 . From my assessment , student crisis does not result from inadequate
facilities .
(2) Agree (3) No opinion (4) Disagt>ee (1) Strongly Agree (5) Strongly disagree
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l)erOOCratic Process
24 . Student protests and demonstrations are not intended to seek new
avenues for political participation.
(1) Strongly agree (4) Disagree (3) No opinion (2) Agree (5) Strongly disagree
25 . Protest behavior should be accepted in our society as a way of espousing
political participation .
(1) Strongly agree (2) Agree (3) No opinion (4) Disagree (5) Strongly disagree
26 . Protest behavior of university students in this country is incapable
of creating chaos and unrest in the society .
(1) Strongly agree (3) No opinion (4) Disagree (5) Strongly disagree (2) Agree
27 - Protesters should be punished severel y to teach others lesson .
(1) Strongly agree (5) Strongly disagree (3) No opinion (2) Agree (4) Disagree

28 . It is alright for students to protest and demonstrate on matters relating to university administration, but not on government policies .
(5) Strongly disagree (1) Strongly agree (3) No opinion (4) Disagree (2) Agree
29 . Student unrest on university campuses does highlight the weakness of
the university administration .
(1) Strongly agree (2) Agree (3) No op:inion (4) Disagr'ee (5) Strongly disagree
Perceived conflict management
30 . I feel our university administrators lack conflict management ability .
(2) Agree (3) No opinion (5) Strongly disagree (4) Disagree (1) Strongly agree

31, Student unrest damages the university ' s credibility .
(2) Agree (3) No opinion (5) Strongly disagree (4) Disagree (1) Strongly agree
32 . Student unrest usually follows many attempts to negotiate a comprorrdse .
(4) Disagree (3) No opinion (2) Agree (1) Strongly agree (5) Strongly disagree

33 . Negotiable settlement of student conflict is difficult because (university
and government) authorities do not recognize student rights .
(3) No opinion (5) Strongly disagree (1) Strongly agree (4) Disagree (2) Agree
I
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34 . The university administration often tends to shift its responsibility
to resolve student conflict to an arbitration body .
(2) Agree (1) Strongly agree (3) No opinion (ll) Disagree (5) Strongly disagree
35. Negotiation often fails because the student union representative is
usually not willing to compromise .
(1) Strongly agree (2) Agree (3) No opinion (4) Disagr-ee (5) Strongly disagree
Student participation in aecision-rna.k:i.ng

36 . Student participation in decision-making will weaken our educational
system.
(4) Disagree (1) Strongly agree (2) Agree (5) Strongly disagree (3) No opinion
37 . Citizens other than students should have the opportunity to influence
university or government decisions .
(1) Strongly agree (2) Agree (3) No op.inion (5) Strongly disagree (4) Disagree

38 . I won ' t support any motive to give students more power in influencing
decisions affecting the governance of Ol.IT' universities .
(1) Strongly agree (2) Agree (3) No opinion (5) Strongly disagree (4) Disagree
39 . To l1\Y knowledge no student cl.IT'rently serves on the university senate .
(5) Strongly disagree (2) Agree (3) No opinion (4) Disagree (1) Strongly agree

40 . Although a student serves on the governing board , he has little
authority or is not a voting member of the board .
(2) Agree (3) No opinion (4) Disagr'ee (5) Strongly disagr-ee (1) Strongly agree
41 . Students should be represented on the university senate .
(1) Strongly agree (3) No opinion (5) Strongly disagree (4) Disagree (2) Agree
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Dear Student Respondent :
I am a doctoral candidate at Texas Southern University . t,fy area
of interest for the doctoral dissertation concerns student protest
behaviors in Nigerian Universities .
The purpose of the study is to determine attitudes toward student
protests and demonstrations . As classes are often disrupted during
student unrest in Nigeria , it is hoped that the findings of the
study will provide plausible implications for the resolution or
prevention of student- administration conflict .
The attached questionnaire is intended to obtain information regarding
your feelings and perception of Nigerian student protest behavior .
Please answer the questions as truthfully as possible . Your responses
to the questions will be held in absolute confidence . No one will
be allowed to see the questionnaire after you have answered the questions .
However, only the total result will be ma.de available . Furthermore ,
you do not have to write your name .
'!hank you very much for taking time to respond to this inventory .
A copy of the abstract of the study will be sent to you on request .

Sincerely yours ,

Egbe T. Ehikhametalor
3201 Wheeler Avenue
Houst on, Texas 77004
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Please read the following demogr'aphic questions carefully and check one
of the responses which most appropriately describes you.
1.

What is your sex?
(1)
Male
(2 )

Female

2. How old are you?
(1)

l ess than 17

(2)

17- 21

(3)

22- 26

(4)

27- 31

(5)

32 and over

3. What is your major?
(1)

Social Science (political science, sociology, psychol ogy etc . )

(2)

Business administration (all branches)

(3)

Education (all branches)

(4)

Premed

(5)

Physi cal sci ence (biol ogy, chemistry, geology, etc . )

( 6)

Engineering (all branches)

4. What income bracket would classify your family?
(1)

l ess t han Ml, 500 per annum

(2)

M3000- 5000

( 3)

5000- 9000

(4)

9000- 10000

(5)

10000- 14000

(6)

14000 and above
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The following questions are intended to elicit your feeljngs about
student protest behavior and related matters . Please check the appropriate
space that truly reflects your feelings .
Attitude toward educational costs

6. The government should not be responsible for the education costs of
all her citizens .
(1) Strongly agree (2) Agree (4) Disagree (3) No opinion (5) Strongly disagree

7. The government should charge all students minimum fees for the services
of the university .
(2) Agree (4) Disagree (3) No opinion (1) Strongly agree (5) strongly disagree
8. Education should be free from primary school to university level.
(1) Strongly agree (2) Agree (4) Di sagree (3) No opinion (5) Strongly disagree
9- Primary and secondary education should be free , but the goverrnnent
should come up with some financial plans to support the schools .
(2) Agree (3) No opinion (4) Disagree (1) Str ongly agree (5) Strongly disagree

Attitude toward academic freedom
10 . Lecturers/professors should be supportive when students protest
politicies regarding academic freedom .
(5) Strongly disagree (1) Strongly agree (2) Agree (4) Disagree (3) No opinion
11. An academician should not be encouraged to support agent of change .
(1) Strongly agree (5) Strongly disagree (3) No opinion (4) Disagree (2) Agree
12 . Professors/lecturers should not participate in decisions affecting the
conduct of students .
(3) No opinion (1) Strongly agree (4) Disagree (5) Strongly disagree (2) Agree
13 . Professors/lecturers should take sides with university administration
on issues concerning student conduct .
(3) No opinion (5) Strongly disagree (4) Disagree (1) Strongly agree (2) Agree

Attitude toward student protest behavior

176
14 . The only way to effect a change m our society is through student
demonstrations .
(2) Agree (1) Strongly agt'ee (3) No opin1on (5) Strongl y disagt'ee (4) Disagree
15 . Student derronstrations serve no useful purpose.
(5) Strongly disagt'ee (4) Disagree (3) No opinion (2) Agree (1) Strongly agree

16. Students have gone too far with their demonstrations .
(1) Strongly agree (2) Agree (4) Disagree (3) No opinion (5) Strongly disagree
17 . Students ' protests and demonstrations put the university 1n a defensive
position .
(1) trongly agree (2) Agree (3) No opinion (5) Strongly disagree (4) Disagree
18 . Students should not assert their freedom through demonstrations .
(2) Agree (3) o opinion (4) Disagree (1) Strongly agree (5) Strongly disagree
19 . Student demonstrations are effective because of their ability to
rrobilize public opinion .
(5) Strongly disagree (4) Disagree (3) No opinion (2) Agree (1) Strongly agree
20 . Student unrest on our university campuses does not affect the 1Jnage
of the university .
(2) Agree (1) Strongly agree (3) No opinion (5) Strongly disagree (4) Disagree
21. Since universities are often closed following student demonstrations ,
the .innocent student always suffers .
(1) Strongly agree (4) Disagree (3) No opinion (5) Strongly disagree (2) Agree
22 . Student protest behaviors are unjustified.
(5) Strongly disagree (4) Disagree (3) No opinion (1) Strongly agree (2) Agree
23 . From my assessment , student crisis does not result from inadequate
facilities .
(2) Agree (3) No opinion (4) Disagree (1) Strongly Agree (5) Strongly disagree
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Democratic Process
24 . Student protests and demonstrations are not intended to seek new
avenues for political participation.
(1) Strongly agree (4) Disagree (3) No opinion (2) Agree (5) Strongly disagree
25 . Protest behavior should be accepted in our society as a way of espousing
political participation .
(1) Strongly agree (2) Agree (3) No opinion (4) Disagree (5) Strongly disagree

26 . Protest behavior of university students in this country is incapable
of creating chaos and unrest in the society .
(1) Strongly agree (3) No opinion (4) Disagree (5) Strongly disagree (2) Agree
27 . Protesters should be punished severely to teach others lesson.
(1) Strongly agree (5) Strongly disa.gree (3) No opinion (2) Agree (4) Disagree
28 . It is alright for ~tudents to protest and demonstrate on matters relating to university administration , but not on goveniment policies .
(5) Strongly disagree (1) Strongly agree (3) No opinion (4) Disagree (2) Agree
29 . Student unrest on university campuses does highlight the weakness of
the university administration .
(1) Strongly agree (2) Agree (3) No opinion (4) Disagree (5) Strongly disagree
Perceived conflict management
30 . I feel our university administrators lack conflict management ability .
(2) Agree (3) No opinion (5) Strongly disagree (4) Disagree (1) Strongly agree
31 . Student unrest damages the university ' s credibility .
(2) Agree (3) No opinion (5) trongly disa.gree (4) Disagree (1) Strongly agt:"ee
32 . Student unrest usually follows many attempts to negotiate a compromise .
(4) Disagree (3) No opinion (2) Agree (1) Strongly agree (5) Strongly disagree

33. Negotiable settlement of student conflict is difficult because
(university and government) authorities do not recognize student rights .
(3) No opinion (5) Strongly disagree (1) Strongly agree (4) Disagree (2) Agr:ee
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34 . !Jhe university administration often tends to shif't its responsibility
to resolve student conflict to an arbitration body .
(2) Agree (1) Strongly agree (3) No op1n1on (4) Disagree (5) Strongly disagree
35. Negotiation often fails because the student union representative is
usually not willing to compromise .

(1) Strongly agree (2) Agree (3) No opinion (4) Disagree (5) Strongly disagree

Student participation in decision-making

36 . Student participation in decision·~-~ will weaken our educational
system.
(4) Disagree (1) Strongly agree (2) Agree (5) Strongly disagree (3) No opinion
37 . Citizens other than students should have the opportunity to influence
university or government decisions .
(1) Strongly agree (2) .Agree (3) No opinion (5) Strongly disagree (4) Disagree
38. I won ' t support any motive to give students more power :in influencing
decisions affecting the governance of our universities .
(1) Strongly agree (2) Agree (3) No opinion (4) Disagree (1) Strongly agree
39 . To my knowledge no student currently serves on the university senate .
(5) Strongly disagree (2) Agree (3) No opinion (4) Disagree (1) Strongly agree
/.jQ . Although a student serves on the governing board , he has little
authority or is not a voting member of the board .
(2) Agree (3) No opinion (4) Disagree (5) Strongly disagree (1) Strongly agree

41 . Students should be represented on the university senate .
(1) Strongly agree (3) No opinion (5) Strongly disagree (4) Disagree (2) Agree
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TEXAS SOUTHERN UNIVERSITY
HOUSTON, TEXAS 77004

October 6, 1978
OFFICE OF THE OEAN
scH □ OL OF EDUCATION

TO WHOM IT MAY CONCERN:
Please be advised that Mr . Egbe Tom Ehikhametalor is a doctoral
student in the area of Educational Administration and Supervision.
He is attempting to gather data necessary for the presentation of
a dissertation to the faculty of the School of Education in partial
fulfillment of the requirements for the Doctor of Education degree.
Your cooperation and assistance in facilitating the efforts of
Mr . Ehikhametalor will be highly appreciated and regarded as a
contribution to the improvement of education .

An abstract copy of the completed dissertation will be provided,
if same is desired .
Thanks in advance for your response .

mfa

SCHOOL Cf" EDUCATION
DCPAATMltNT

OF

E:DUCA.TIDNAL
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ADMINIIITAA.TICN

TEXAS SOUTHERN UNIVERSITY
320l

WHEELE~

A.YIENUC

HOUSTON, TEXAS 77004

October 5, 1978

University of Lagos
Lagos, Nigeria
TO WHOM IT MAY CONCERN:
This is to introduce Mr. Egbe T. Ehikhametalor, a doctoral student at
Texas Southern University.
Mr. Ehikhametalor is engaged in research for bis doctoral dissertation
and has returned to Nigeria for the express purpose of gathering
first -hand information from selected individuals at the University of
Lagos.
We believe his research can be of significance to education in Nigeria,
and we hope that you will offer him your full cooperation. Needless
to say, he is pursuing his research at great personal sacrifice and
investment.
As Mr. Ehikhametalor 1 s advisor I join him in thanking you for every
courtesy you can extend to him. You will find that he will treat any
information received in a thoroughly professional manner.
Sincerely,

Wayne M. Carle
Professor of Educational Administration

SCHCICIL CIF" EDUCATI O N
1::>CPiil,.ATMl:NT

DF"

EDU CATIDN,-.L

TE X AS SOU THE RN
3201
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ADM I NIBTAATI Cl N

U NI V E RSITY

WHEELER AVENUC

HDUSTCIN, TEXAS '77004

October 5, 1978

University of Ibadan
Nigeria
TO WHOM IT MAY CONCERN:
This is to introduce Mr . Egbe T. Ehikhametalor, a doctoral student at
Texas Southern University.
Mr. Ehikhametalor is engaged in research for his doctoral dissertation
and has returned to Nigeria for the express purpose of gathering
first-hand informat ion from selected individuals at the University
of Ibadan.
We believe his research can be of significance to education in Nigeria,
and we hope that you will offer him your full cooperation . Needless
to say, he is pursuing his research at great personal sacrifice and
investment.
As Mr . Ehikhametalor's advisor I join him in thanking you for every
courtesy you can extend to him. You will find that he will treat any
information received in a thoroughly professional manner.
Sincerely,

ferCM4Wayne M. Carle
Professor of Educational Administration

SCHOOL OF' EDUCATION
OCPAATMl£NT

C~

EOUCATIONAL

TEXAS SOUTHERN
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ADMINISTRATION

UNIVERSITY

3201 WHEltL.1£1:t AVENUE,

HOUSTON, TEXAS 77004

October 5, 1978

University of Ibadan
Nigeria
TO WHOM IT MAY CONCERN:
This is to introduce Mr. Egbe T. Ehikhametalor, a doctoral student at
Texas Southern University.
Mr. Ehikhametalor is engaged in research for his doctoral dissertation
and has returned to Nigeria for the express purpose of gathering
first-hand information from selected individuals at the University
of Ibadan.
We believe his research can be of significance to education in Nigeria,
and we hope that you will offer him your full cooperation. Needless
to say, he is pursuing his research at great personal sacrifice and
investment.
As Mr. Ehikhametalor's advisor I join him in thanking you for every
courtesy you can extend to him. You will find that he will treat any
information received in a thoroughly professional manner.
Sincerely,

~~

Wayne M. Carle
Professor of Educational Administration
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From:

Dean,
Faculty of Agriculture

To: All Faculty Staff in
Mr. Ehikhametalor's Sample for
Interv i e a

2/11/78
The bearer is a postgraduate student from Texas Southern
University, U.S.A who is here to collect information on his doc toral

I am soliciting your assistance to coopera te fully in assisting
him to complete the attached questionnaire.

He is very short of

time and funds and wantf>to return quickly to U. S .A.

I have therefore

suggested that he site in with you to read out the questions and
lill the forms himself with the oral answers from you.
Thank you.

SCHOOL OF' EDUCATION

ar £DUC"-T10NAL ADMIN18T,.ATION
TEXAS SOUTHERN UNIVERSITY

D £P,A,QTMIE.NT
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32D1 WH££11..IEA AVENUE

HOUSTON, TEXAB 77004

October 5, 1978

Unive rsity of Ife
Ife, Nigeria
TO WHOM IT MAY CONCERN:
This is to indtroduce Mr. Egbe T. Ehikhametalor, a doctoral student
at Texas Southern University.

Mr. Ehikhametalor is engaged in research for his doctoral dissertation
and has returned to Nigeria for the express purpose of gathering
first -hand information from selected individuals at the University
of Ife.
We believe his research can be of significance to education in Nigeria,
and we hope that you will offer him your full cooperation. Needless
to say, he is pursuing his research at great personal sacrifice and
investment.
As Mr. Ehikhametalor 1 s advisor I join him in thanking you for every
courtesy you can extend to him. You will find that he will treat any
information received in a thoroughly professional manner.
Sincerely,

Wayne M. Carle
Professor of Educational Administration
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DEMOORAPHIC VARIABIBS - STUDENT

ITEM 1

Code

Relative
Freq .

Absolute
Freq .

Adjusted
Freq .

%

%

Cumulative
Freq .
%

1

88

68 . 8

68 .8

68 .8

2

40

31.3

31.3

100 .0

128

100 .0

100 .0

CODE :

1 = Male
2 =

Female

ITEM

2
.8

.8

.8

36

28 .1

28 .1

28 .9

3

63

49 .2

49 .2

78 .1

4

18

14 . 1

14 .1

92 . 2

5

9

7,0

7. 0

99 . 2

No Response

1

.8

.8

100 .0

128

100 .0

100 . 0

1

1

2

CODE : Age grouping of the respondents .

!

100

187
Student (cont ' d)
ITEN

3

Absolute
Freq .

Code

Relative
Freq .
%

Adjusted
Freq .
%

Cumulative
Freq .
%

0

3

2. 3

2. 3

1

58

45 . 3

45 . 3

47 . 7

2

3

2. 3

2.3

50 . 0

3

25

19 . 5

19 . 5

69 . 5

4

5

3. 9

3.9

73 . 4

5

24

18 . 8

18 .8

92 . 2

6

10

7. 8

7.8

100 .0

128

100 . 0

100 . 0

2. 3.

CODE : Major area of concentration in college
0

= No response or others
ITE11 4

0

9

7. 0

7.0

7.0

1

36

28 . 1

28 .1

35 . 2

2

36

28 . 1

28 .1

63 . 3

3

25

19 . 5

19 . 5

82 .8

4

4

3. 1

3.1

85 . 9

5

8

6. 3

6. 3

92 . 2

6

10

7. 8

7. 8

100 .0

128

100 . 0

100 .0

CODE : Family income strata
0 = others
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ITEM 6
Code

Absolute
Freq .

Relati ve
Freq .

Adjusted
Freq .

%

Cumulative
Freq .
%

%

1

72

42 . 4

42 . 4

42 . 4

2

47

27 .6

27 .6

70 . 0

3

3

1.8

1.8

71.8

4

33

19 .4

19 . 4

91.2

5

15

8.8

8.8

100 .0

170

100 .0

100 . 0

ITEM 7

1

52

30 .6

30 . 6

30 .6

2

77

45, 3

45 , 3

75 ,9

3

7

4.1

4.1

80 .0

4

16

9. 4

9.4

89 . 4

5

18

10 .6

10 .6

100 . 0

170

100 .0

100 .0

ITEM 8
1

58

34 .1

34 .1

34 .1

2

56

32 .9

32 .9

67 .1

3

4

2. 4

2. 4

67 .4

4

42

24 .7

24 .7

94 .1

5

10

5.9

5,9

100 .0

170

100 .0

100 .0

CODE : 1

=

Strongly agree , 2 = Agree , 3
5 = Strongly disagree

=

No opinion, 4

=

Disagr-ee
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ITEM 12
Code

Absolute
Freq .
%

Relative
Freq .
%

1

59

34 .7

34 . 7

34 .7

2

77

45 .3

45 . 3

80 .6

3

6

3. 5

3,5

83 .5

4

11

6. 5

6. 5

90 .0

5

17

10 . 0

10 .0

100 .0

170

100 .0

100 .0

Adjusted
Freq .
%

Cumulative
Freq .
%

ITEJ.Vl 13
1

16

9. 4

9. 4

9.4

2

28

16 . 5

16 . 5

25 .9

3

14

8. 2

8.2

34 .1

4

69

40 . 6

40 .6

74 . 7

5

43

25 . 3

25 . 3

100 .0

170

100 .0

100 .0

ITEM 14
1

15

8.8

8.8

8.8

2

22

12 .9

12 .9

21.8

3

8

4.7

4.7

26 . 5

4

84

49 .4

49 . 4

75 , 9

5

41

24 .1

24 .1

100 .0

170

100 .0

100 .0 ,
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ITEM 15
Code

Absolute
Freq .
%

Relative
Freq .
%

Adjusted
Freq .
%

Cumulative
Freq .
%

1

74

43 .5

43 . 5

43 .5

2

73

42 .9

42 .9

86 .5

3

6

3,5

3,5

90 .0

4

10

5. 9

5-9

95 -9

5

7

4.1

4.1

100 .0

170

100 .0

100 .

ITEM 16
1

13

7, 6

7, 6

7.6

2

37

21.8

21.8

29 .4

3

16

9,4

9. 4

38 .8

4

71

41.8

41.8

80 .6

5

33

19 .4

19 . 4

100 .0

170

100 .0

100 .0

ITEM

17

1

15

8.8

8.8

8. 8

2

69

40 .6

40 .6

49 .4

3

30

17 .6

17 .6

67 .1

4

47

27 . 6

27 .6

94 .7

5

9

5-3

5-3

100 .0

170

100 . 0

100 .0 /
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ITEJVI 18
Code

Absolute
Freq .

Relative
Freq .

Adjusted
Freq .

Cumulative
Freq .

%

%

%

%

1

23

13 . 5

13 . 5

13 . 5

2

95

55 .9

55 .9

69 . 4

3

11

6.5

6. 5

75 . 9

4

34

20 .0

20 . 0

95 .9

5

7

4.1

4.1

100 .0

170

100 .0

100 . 0

ITEM 19
1

31

18 . 2

18 . 2

18 .2

2

92

54 .1

54 .1

72 . 4

3

15

8. 8

8. 8

81.2

4

27

15 . 9

15 . 9

97 .1

5

5

2.9

2.9

100 .0

170

100 .0

100 .0

I'I'EM:

20

1

32

18 . 8

18 . 8

18 .8

2

79

46 . 5

46 . 5

65 . 3

3

13

7. 6

7. 6

72 .9

4

35

20 . 6

20 . 6

93 .5

5

11

6.5

6. 5

100 .0

170

100 . 0

100 .0
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ITEM

Absolute
Freq .
Code

21

Relative
Freq .
%

Adjusted
Freq .
%

Cumulative
Freq .
%

1

32

18 .8

18 .8

18 .8

2

48

28 .2

28 .2

47 .1

3

23

13 .5

13 .5

60 .6

4

41

24 .1

24 .1

84 .7

5

26

15 . 3

15 . 3

100 . 0

170 .0

100 .0

100 .0

ITEM 22
1

70

41.2

41.2

41.2

2

77

45 .3

45 . 3

86 . 5

3

11

6.5

6.5

92 . 9

4

5

2.9

2.9

95 .9

5

7
170

4.1
100 .0

100 .0

lGlO . O

4.1

ITEM 23
1

40

23 .5

23 .5

23 .5

2

79

46 . 5

46 . 5

70 .0

3

15

8. 8

8.8

78 .8

4

30

17 . 6

17 .6

96 .5

5

6

3. 5

3. 5

100 .0

100 .0

100 .0

170 .0
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ITEM 24
Code

Absolute
Freq .

Relative
Freq .
%

Adjusted
Freq .
%

Cumulative
Freq .
%

1

14

8. 2

8. 2

8.2

2

36

21.2

21.2

29 . 4

3

17

10 .0

10 .0

39 . 4

4

67

39 . 4

39 . 4

78 .8

5

36

21.2

21.2

100 .0

170

100 .0

100 .0

ITEM 25
1

22

12 . 9

12 . 9

12 .9

2

55

32 .4

32 . 4

45 . 3

3

30

17 .6

17 . 6

62 .9

4

53

31. 2

31.2

94 .1

5

10

5.9

5. 9

100 .0

170

100 .0

100 . 0

ITEN26
1

41

24 .1

24 .1

24 .1

2

75

44 .1

44 .1

68 .2

3

12

7.1

7.1

75 , 3

4

23

13. 5

13. 5

88 .8

5

19

11.2

11. 2

100 .0

170

100 .0

.

100 .0

194
ITEM 27
Code

Absolute
Freq .

Relative
Freq .
%

Adjusted
Freq .
%

Ct.nnulative
Freq .
%

1

7

4.1

4.1

4.1

2

7

4.1

4.1

8.2

3

9

5. 3

5, 3

13 . 5

4

43

25 . 3

25 . 3

38 . 8

5

104

61.2

61 .2

100 .0

170

100 .0

100 .0

ITEM 28

1

80

47 .1

47 .1

47 .1

2

60

35 . 3

35 . 3

82 . 4

3

5

2.9

2.9

85 .3

4

10

5-9

5.9

91.2

5

15

8.8

8. 8

100 .0

170

100 .0

100 .0

ITEM 29
1

21

12 . 4

12 . 4

12 . 4

2

49

28 . 8

28 . 8

41.2

3

16

9. 4

9. 4

50 . 6

4

54

31.8

31.8

82 . 4

5

30

17 .6

17 . 6

100 .0

170

100 .0

100 . 0

195
ITEM 30
Code

Absolute
Freq .

Relative
Freq .
%

Adjusted
Freq .
%

Ct.nnulative
Freq .
%

1

17

10 .0

10 .0

10 .0

2

64

37 .6

37 .6

47 .6

3

26

15 . 3

15 .3

62 .9

4

50

29 .4

29 .4

92 .4

5

13

7.6

7.6

100 .0

170

100 .0

100 .0

ITEM 31
1

9

5-3

5. 3

5-3

2

43

25 . 3

25 .3

30 .6

3

26

15 . 3

15 .3

45 .9

4

75

44 .1

44 .1

90 .0

5

17

10 .0

10 .0

100 .0

170

100 .0

100 . 0

I'I'El\'I 32
1

48

28 .2

28 . 2

28.2

2

84

49 . 4

49 . 4

77 .6

3

5

2.9

2. 9

80 .6

4

28

16 .5

16 . 5

97 .1

5

5

2.9

2. 9

100 . 0

170

100 .0

100 . 0
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ITEM 33
Code

Absolute
Freq .

Relative
Freq .
%

Adjusted
Freq .
%

Cumulative
Freq .
%

1

9

5. 3

5. 3

5. 3

2

36

21.2

21.2

26 . 5

3

16

9.4

9. 4

35 .9

4

51

30 .0

30 . 0

85 .9

5

58

34 .1

34 .1

100 .0

170

100 .0

100 .0

ITEM 34
1

15

8.8

8.8

8.8

2

73

42 .9

42 . 9

51.8

3

32

18 .8

18 .8

70 .6

4

42

24 .7

24 . 7

95 . 3

5

8

4.7

4.7

100 .0

170

100 .0

100 .0

ITEM 35
1

44

25 .9

25 .9

25 .9

2

70

41.2

41.2

67 .1

3

12

7.1

7.1

74 .1

4

33

19 .4

19 . 4

93 .5

5

11

6.5

6. 5

100 .0

170

100.0

100 .0

!
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36

ITEM

Code

Absolute
Freq .

Relative
Freq .
%

Adjusted
Freq .
%

Cumulative
Freq .
%

1

17

10 .0

10 .0

10 .0

2

15

8.8

8.8

18 . 2

3

2

1. 2

1.2

20 .0

4

58

34 .1

34 .1

54 .1

5

78

45 .9

45 .9

100 .0

170

100 .0

100 .0

1
ITEM 37
1

42

24 .7

24 .7

24 .7

2

77

45 . 3

45 . 3

70 .0

3

17

10 .0

10 .0

80 .0

4

19

11.2

11.2

91.2

5

15

8.8

8.8

100 .0

170

100 .0

100 .0

ITEM 38
1

59

34 .7

34 . 7

34 . 7

2

61

35 ,9

35 ,9

70 .6

3

19

11.2

11.2

81.8

4

20

11.8

11.8

93 . 6

5

11

6. 5

· 6. 5

100 .0

170

100 .0

1bo.o
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ITElVl 39
Code

Absolute
Freq .

Relative
Freq .
%

Adjusted
Freq .
%

Cumulative
Freq .
%

1

33

19 . 4

19 . 4

19 . 4

2

99

58 . 2

58 . 2

77 . 6

3

21

12 . 4

12 . 4

90 .0

4

10

5. 9

5. 9

95 .9

5

7

4.1

4.1

100 .0

170

100 .0

100 . 0

ITEM 40
1

19

11.2

11.2

11.2

2

38

22 . 4

22 . 4

33 -5

3

82

48 .2

48 .2

81.8

4

18

10 .6

10 .6

92 . 4

5

13

7.6

7,6

100 .0

170

100 .0

100 .0

ITElV1

41

1

77

45 , 3

45 .3

45 . 3

2

57

33 .5

33 . 5

78 .8

3

12

7.1

7.1

85 .9

4

15

8.8

8.8

94 ,7

5

8

4. 7

. 4. 7

99 .4

0

1

.6

.6

100 .0

170

100 .0

100 .0
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